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Abstract

This study explores sociocultural factors based on Bourdieu’s theory (1987) and parenting styles based on
Baumrind’s theory (1991) to support children’s EFL learning, emphasizing the perspectives and experi-
ences of parents and families. This narrative case study encompasses six parents with children aged 5 to 11
years and families from diverse regions in Indonesia. Data were collected through semi-structured inter-
views and analysis of children’s English language practice video documents. They were analyzed through
deductive thematic analysis with NVivo software to explore prominent themes. The results reveal that
sociocultural factors, predominantly the theme of social capital, supported by the role of habitus and cul-
tural capital, alongside the authoritative parenting style, as reflected through parents’ perspectives and
experiences, with family support in have affected children’s EFL learning. Moreover, sociocultural factors
and parenting styles can also proficiently convey EFL learning values and foster a positive environment
for English learning. It can be implied that the research has beneficial for the parents’ roles in creating a
positive learning environment through balanced engagement of sociocultural factors and the utilization
of appropriate parenting styles. Nonetheless, if the sociocultural factors are less than optimal, this is not
a hitch because the appropriate parenting style can support them.

Keywords: English Learning, Parents’ Roles, Parenting Styles, Sociocultural Factors

1. Introduction

It is a fact that English as a global lingua franca because it is the most frequently used language in
many countries ([1]), [2]. This requires everyone to master English to support their international

communication inievergl sector, especially at work and in education ([3]; [4]; [5]; [6]; [7]; [8]; [9)).
Therefore, this is one of the reasons why children must start learning English from an early age
so that they can master it early. Learning English must begin from an early age because children’s

brain absorbs information well compared to adults ([10]; [11]; [12]; [13]).

The children are also in their golden age stage, where they are very responsive to the language in-
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formation that they receive directly and frequently ([14]; [15]). Furthermore, through early English
language learning, children can enhance cognitive development, expand academic opportunities, de-
velop intercultural communication skills and global networks, access international resources, pursue
good careers, and gain greater self-confidence in educational and professional contexts ([4];[6]; [16];

[17]; [9]; [18]). Previous studies conducted by [19]; [20] informed that introducing English at an early

age can help children master English, be competitive in the future, and have high self-confidence.
Hence, it is necessary to start learning English from an early age.

Children’s mastery of English from an early age is not obtained directly. Moreover, it requires maxi-
mum support through interactive, multimodal, and game-based learning with the support of engag-
ing media, children-centered scaffolding strategies, good curriculum, and positive teacher beliefs and
practices ([21]; [22]; [23]; [24]; [25]). However, in Indonesia, the learning, teaching, and practice of
English, from pre-school to elementary school, still face many obstacles. This happens because the
curriculum is always changing. Previously English was mandatory to be taught in elementary school
(Kemendikbud, 2013), but during 2018 - 2021, this subject was only an extracurricular activity and

not mandatory for the elementary school level to learn English (Kemendikbud, 2021; [26]; [27]).

Based on the above evidence, the elementary school students missed the opportunity to master En-
glish during their golden period ([28]). [29]; [30]; [laila] showed that another obstacle in learning
English at the kindergarten to elementary school level in Indonesia is still constrained by limited
teaching time, qualified teachers, weak government support, a lack of learning resources and facil-
ities, and low exposure to English in the classroom or school environment. Children’s education
is not solely the responsibility of teachers in schools. Children spend most of their time at home.
Therefore, the parents’ role is crucial in ensuring their children’s optimal development in mastering

English ([31]).

As argued by [32], parents’ roles must be boosted to maximize children’s EFL learning at home.

Their role at home can be carried out by providing suitable learning facilities, a positive learning
environment, and motivation to raise children’s enthusiasm for learning English ([31]; [33]; [34];

[35]). In addition, parents can provide access to educational resources, e.g., films, course programs,

and English language materials ([36]; [37]; [38]; [39]; [40]). Furthermore, in fulfilling their role,

parents must be able to manage the sociocultural factors arising from their environment, where
these sociocultural factors can influence a child’s EFL learning process at home.

Based on theory, understanding the positive role of sociocultural factors with the support of parents’
role in children’s EFL learning are considered positive sociocultural factors. They are very influential
in creating individual success in language learning, especially English. Previous studies focusing on
sociocultural factors from [41]; [42]; [43]; [44]; [45] demonstrate that fostering a good and supportive
learning environment, aligned with existing sociocultural factors, enhances EFL learning outcomes.
This shows that in fulfilling their role, parents must be able to manage existing sociocultural factors
into something that has a positive influence on the children. Therefore, the researchers intend to
investigate the sociocultural factors focusing on sociocultural factors in the six regions in Indonesia,
namely Java, Sumatra, Bali, Kalimantan, Sulawesi, and Papua. Sociocultural factors in this study
use [46] theory, which examines social capital, cultural capital, and habitus based on the views and

experiences of parents in supporting their children’s EFL learning.

Meanwhile, parenting styles also significantly influence children’s English learning process. This
aligns with [47] theory, stating that parenting styles significantly influence and affect children’s lan-

guage learning development. Parenting styles that inspire children, provide educational resources,
create a positive learning environment, and build good emotional well-being in children highly sup-
port English language learning. Other previous research by [48];[49]; [50]; [51]) explains that parents

who implement an authoritative parenting style produce positive outcomes in their children’s EFL
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learning. Additionally, authoritarian parents also guide and inspire the child to increase their interest
in EFL learning. Therefore, it is also important for parents to choose and apply the right parenting
style in carrying out their role. Using [47] theory, which consists of three parenting styles such as

authoritative, authoritarian, and permissive, the researchers also aim to identify the parenting styles
of Indonesian parents: Java, Sumatra, Bali, Kalimantan, Sulawesi, and Papua.

Other previous studies have also shown that sociocultural factors and parenting styles contribute
positively to increasing students’ motivation for L2 learning ([43]; [45]), help to assess children’s

proficiency in L2 learning ([42]; [44]), and expand their perspectives of global cultural understand-

ing ([41]). Moreover, a proliferation of studies has demonstrated that parenting styles can motivate

children to participate in English learning ([48]; [50]), enhance the students’ positive attitudes re-

garding English learning ([49]) as well as improve the students’ achievements ([51]). However, the

previous researchers have only focused on the parents’ role through sociocultural factors ([41]; [42];

[43]; [44]; [45]) or parenting styles ([49]) ([36]; [50]) ([51]). Yet, the sociocultural factors and parent-
ing styles are two mutually complementary components that support parents’ role in their children’s
EFL learning. Hence, in this study, the researchers intend to combine both factors to examine young
learners’ English skills development by using [46] and [47] theory.

1.1 Theoretical Framework

1.1.1 Parents’ role

The parents’ role is crucial in supporting their children’s success in learning English as a foreign
language. This role encompasses various aspects, ranging from providing emotional support [52]
and cognitive support [53]; [54] to providing appropriate learning facilities ([39]). Additionally,

strengthening a conducive learning environment at home [55]; [37] and exposure to English lan-

guage culture also play a role in increasing children’s motivation to learn ([56]). Therefore, these
components demonstrate that parental involvement is crucial in ensuring children’s success in the
EFL learning process ([57]).

1.1.2  Sociocultural factors

Sociocultural factors are very important in shaping the role of parents in supporting children’s EFL
learning. For example, [58] emphasized that social interaction and cultural context significantly in-
fluence learning, while cultural beliefs also determine how parents introduce English from an early
age ([59]). More comprehensively, [46] theory explains that children’s success in language learning
is significantly influenced by the capital possessed by their families, namely social capital, cultural
capital, and habitus. Social capital relates to parental networks and involvement, cultural capital re-
flects values and practices such as using English at home, and habitus refers to dispositions formed
through family practices that shape children’s learning orientations. Through clarity and good sup-
port in [46] theory of children’s English language learning. Therefore, [46] theory is central theory

to this study for examine sociocultural factors and parenting styles interact to support children’s
EFL learning for developing English speaking skills.

1.1.3 Parenting styles

Parenting styles are patterns of parental behaviour in guiding, supporting, and controlling children,
which directly influence child development, including in the context of learning English as a foreign
language (EFL). In relation to this aspect, [47] also argues that parenting styles are parental patterns
in guiding and controlling children that significantly impact development, including EFL learning.
The three main styles are authoritative, authoritarian, and permissive. With a balance of control
and support, the authoritative style positively encourages intrinsic motivation, self-confidence, and
children’s language development ([60]). Conversely, an authoritarian style that emphasizes strict
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rules and academic results more often leads to fragile extrinsic motivation, stress, and low child
engagement in learning. Meanwhile, the permissive style that grants unlimited freedom tends to
make children lose their way, lack discipline, and be weak in language skills. In this case, Baumrind’s
theory asserts that the authoritative style is the most effective approach in supporting children’s EFL
learning for developing English speaking skills.

1.1.4 Children’s EFL learning

Young learners, defined as children from childhood to adolescence, have distinct characteristics that
influence their learning of English as a Foreign Language (EFL) ([61]; [62]). From a cognitive per-

spective, their flexible and adaptable brains make early language learning effective [63] and parents

can support this through interactive activities like storytelling or games ([64]; [65]). The social as-
pect highlights that interaction with peers and parents builds self-confidence and communication
skills [37], while parents can reinforce this by encouraging open dialogue and group involvement
([66]). Intrinsic and extrinsic motivation drives EFL success through curiosity, excitement, and en-

couragement ([67]). Finally, the emotional aspect is crucial, as developing empathy, support, and

mindset enhances self-confidence and resilience ([68]). Therefore, the active role of parents across

the cognitive, social, motivational, and emotional domains is crucial to ensure the success of young
learners in mastering English.

2. Methods

2.1 Research Designs

The researchers employed a qualitative methodology utilizing a narrative inquiry based on [69] and
derived from a theoretical case study design ([70]). The narrative inquiry research design seeks to
illustrate parents’ accounts of their perspectives and experiences in facilitating their children’s EFL
learning. Case studies can assist researchers in identifying diverse sociocultural factors, including
social capital, cultural capital, habitus, and distinct parenting styles, such as authoritative, authori-
tarian, and permissive. This study employs theme analysis methods grounded in the theory by [71],
utilizing a deductive methodology grounded in theory ([72]). N

2.2 Research subjects

This study encompasses six parents with children aged 5 to 11 years, representing families from
various locations in Indonesia with different cultural backgrounds. The participants’ demographics
are elaborated upon in depth as in Table 1. The first is the demography of parents and children’s

Table 1. The demography of parents and children’s

Participants Region Race Children Age Parents Educa-  Parents

Identification tion Occupation

Father 1 Riau Sumatra 9years Bachelor Pensionary

Mother 1 Sidoarjo East Java 5years Bachelor Administrator

Mother 2 Makassar Sulawesi 10 years Bachelor Entrepreneur

Mother 3 Denpasar Bali 9years Associate degree  Entrepreneur
(D3)

Mother 4 Samarinda East Kalimantan ~ 9years Associate degree  Civil servant
(D3)

Mother 5 Jayapura Papua 11years Associate degree  Civil servant
(D3)

In addition, the second is the demographics of participants in terms of family
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Table 2. The demographics of participants in terms of family

Participants Region Race Family ~ Educa- Family Occupa-
Identification tion tion
Daughter of Fa- Riau Sumatra Bachelor Civil servant
ther1
Older sister of  Sidoarjo East Java Senior High  Housewife
Mother 1 School
UncleofMother2 ~ Makassar Sulawesi Bachelor Tour guide
Aunty of Mother  Denpasar Bali Associate degree  Entrepreneur
3 (D3)
Daughter of  Samarinda East Kalimantan Senior High  College Student
Mother 4 School
UncleofMother5  Jayapura Papua Senior High  Trader

School

2.3 Research instrument

The primary data in this study were collected by using semi-structured interviews. The interview
guidelines used by the researchers to interview all participants consist of two guidelines: the guide-
lines for parents and the guidelines for parents’ families. The guidelines for interview with parents.

Topic of Interview Indicators Interview Questions Research
Questions

Sociocultural Factors The parents’ role in supporting  What local language doyou usein  RQ1
children’s EFL learning with cul-  yourdaily life? (Probe: If they used
tural influences. a mixed language, why do you use

it daily?)

Sociocultural Factors The parents’ role in supporting Do children predominantly utilize RQ1
children’s EFL learning with cul-  local language or Bahasa Indone-
tural and social influences. sia at home rather than foreign

languages?  (Probe: If yes/no,
please give the reason)

Sociocultural Factors The parents’ role in supporting  Are there any norms or custom- RQ1
children’s EFL learning with social  ary practices that restrict the use
influences. of foreign languages in daily life?

(Probe: If yes, why?)

Sociocultural Factors The parents’ role in supporting  What is your opinion on the fu- RQ1
children’s EFL learning with cul-  ture government implementation
tural influences. of the policy limiting the use of En-

glish for children aged 6 months to
12 years?

Sociocultural Factors The parents’ role in supporting How do you view EFL children’s RQ1
children’s EFL learning. learning from age 6 months to 12

years? Why?

Sociocultural Factors The parents’ role in supporting  Does your cultural background in-  RQ1
children’s EFL learning with cul-  fluence your child in learning En-
turalinfluences. glish? (Probe: If yes/no, please

give the reason and an example)

Sociocultural Factors The parents’ role in supporting  How does your family view theim- RQ1
children’s EFL learning with social ~ portance of English in daily life?
influences.

Social factors Social factors in English as a for- Do you feel your child’s social en-  RQ1

eign language learning.

vironment (school, friends, fam-
ily, society) influences their inter-
est in learning English? (Probe: If
yes/no, please give the reason and
example)
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Social factors Social factors in English as a for-  How do you use social or com- RQ1
eign language learning. munity activities to support your

child’s English learning?

Friends’ role Friends’ rolein English asa foreign  How does your child interact with  RQ 1
language learning. their friends using English?

Friends’ role Friends’ rolein English as aforeign ~ Does this interaction influence RQ1
language learning. their learning progress in English?

(Probe: If yes/no, please give the
reason and example)

Cultural exposure Cultural exposure in English as a Do you introduce your child to RQ1
foreign language learning. the culture of an English-speaking

country? (Probe: If yes, how? If
not, why not?)

Parenting Styles The parents’ role in supporting How does your parenting style RQ2
children’s EFL learning. support your child’s English learn-

ing at home?

Parenting Styles The parents’ role focuseson family ~ Are you directly involved in your RQ2
support and expectations for EFL  EFL children’s learning process?
children’s learning. For example, can you help with

homework or give additional ma-
terials? (Probe: How often? How
are you directly involved?)

Parenting Styles Utilization of English within thefa- Do you use English in a daily life
milial setting. communication at home? (Probe:

If yes, please give an example of
the using the language daily).

Parenting Styles Parental expectations and de- Is there family pressure to ensure  RQ2
mands in parenting styles your child is fluent in English?

(Probe: If yes, please give an exam-
ple of their saying or action)

Parenting Styles The parents’ expectations and Do you give your specific targets  RQ 2
strategies in supporting EFL chil-  regarding EFL learning for your
dren’s learning. children? (Probe: If yes. How do

you convey those targets and mo-
tivate your child to achieve your
targets?. If no, please give the rea-
son

Parenting Styles The parents’ expectations and Do you give your specific targets  RQ 2
strategies in supporting EFL chil-  regarding EFL learning for your
dren’s learning. children? (Probe: If yes. How do

you convey those targets and mo-
tivate your child to achieve your
targets?. If no, please give the rea-
son

Parenting Styles Providing feedback and emotional  How do you provide feedback on  RQ2
support from parents in EFL chil-  your children’s EFL learning?
dren’s learning.

Parenting Styles The effectiveness of EFL children’s ~ How are the EFL learning facilities = RQ 2
learning facilities that you provide to your children?

(Probe: What are the facilities? Are
the facilities that you provide for
your children adequate?)

Parenting Styles Time management and balancein  How do you balance your chil- RQ2
parenting styles dren’s EFL learning with their other

activities?
The guidelines for interviews with parents’ families
Topic of Interview Indicators Interview Questions Research

Questions
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Sociocultural Factors Thefamily’sroleinsupportingpar- ~ What is the language that youuse  RQ1
ents’ roles in their EFL children’s  inyour life?
learning.

Sociocultural Factors The family’s view on the role of  Whatisyourviewon children’sEFL  RQ1
supporting parents’ roles in their  learning? (Probe: 1. Atwhatage, in
EFL children’s learning. your view, should young learners

commence their EFL learning? 2.
Have you observed any challenges
or benefits in the early introduc-
tion of English for the young learn-
ers?)

Sociocultural Factors Thefamily’srolein supportingpar- Do you support EFL learning for RQ1
ents’ roles in their EFL children’s  children? (Probe: If yes or no,
learning. please give the reason for it)

Sociocultural Factors The family’s view on the role of ~ What is your family’s perspective RQ1
supporting parents’ roles in their ~ on parents directing children to
EFL children’s learning. EFL learning? (Probe: 1. Do you

observe any distinction between
children instructed in English by
their parents and those who only
acquire it in school? Give example
2. Do you believe parents have a
significant role in facilitating chil-
dren’s EFL learning? What is the
reason?)

Sociocultural Factors The family’s role in supporting EFL Do you feel that parents canteach  RQ1
children’s learning in the success  their children English and their
and balance of the parents’ role. mother tongue in a balanced way?

(Probe: Please give the example)

Parenting Styles The family’srolein supportingpar- Do you support the implementa- RQ 2
enting styles in their EFL children’s  tion of parenting styles in sup-
learning. porting EFL children’s learning?

(Probe: What are your reasons for
it?)
Parenting Styles Family involvement and reflection ~ Have you ever given direct feed- RQ2

on parents in supporting EFL chil-
dren’s learning.

back regarding your support for
the parents’ role in EFL children’s
learning? (Probe: If yes. What is
your feedback? If no. Why did you
not give the feedback?)

Both guidelines were used for interviewing and analyzing interview results related to parents’ and
families’ views and experiences supporting EFL children’s learning through sociocultural factors
and parenting styles. This interview conducted twice, lasting 45 - 60 minutes with two ways: offline
and online. The offline interview at the participants’ homes, while the online interview by Zoom,
Google Meet, WhatsApp, Telegram, and Instagram applications with guaranteed technical support.
The interview also conducted interviews using Bahasa Indonesia because the participants are more
proficient in this language.

The supporting instrument comprises document analysis utilizing the audio-visual technique through
video recording based on [72] theory. Data validity is preserved via the dependability technique
founded on [73] theory, through a validity test conducted with two experts to confirm the reliability
of the research findings.

2.4 Research procedure of data collection

In this study, the data were collected systematically to ensure accuracy and credibility. First, the
researchers determined the research topic, then identified the problems, and gathered initial infor-
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mation relevant to the study. After that, the researchers reviewed the previous research to strengthen
the research context, after which participants from various regions in Indonesia with diverse cultural
backgrounds were selected using purposive sampling.

The initial information was collected from participants’ views, followed by the distribution of a
Google Form for one week to obtain informed consent and personal identity. Once participants
agreed, the researchers conducted interviews in twice, each lasting 45-60 minutes, using Indone-
sian to minimize miscommunication. Then, the interviews were conducted both offline and online
through various platforms (Zoom, Google Meet, WhatsApp, Telegram, Instagram) and were fully
recorded. To strengthen the findings, secondary data were also obtained through document anal-
ysis in the form of short videos of children practicing English, sent two days after the interviews.
Prior to the interview stage, the research instruments were validated by two experts, ensuring their
suitability for data collection. After all primary and secondary data were collected, the researchers
proceeded to the analysis stage.

2.5 Data analysis techniques

2.5.1 Data analysis

In this study, thematic analysis was done to analyze and interpret the data. Before conducting the-
matic analysis, the researchers transcribed the interview recordings word for word. Then, the re-
searchers also conducted video analysis twice for contextual understanding based on verbal and
nonverbal behavior. Once finished, the researchers converted the video analysis results into a de-
scriptive narrative based on ([72] the researcher conducted a thematic analysis based on [71] with

a deductive approach, including preparation and familiarization, developing initial codes, searching
the themes, reviewing the themes, reporting the results, and drawing a conclusion.

The researcher’s also prepared and familiarized the stage involving the rechecking interview data
and document analysis from English practice videos to ensure accuracy. Next, the data that was veri-
fied and imported into NVivo were labelled (e.g., "Mother/Father[number]Interview") to develop the
initial codes. In developing the initial code, the data were categorized into sociocultural factors [46]

theory and parenting styles [47] theory using the “cases” and “codes” features, with demographic

attributes (e.g., race, child age, education, occupation) that were recorded in case classifications.

The next was coding by identifying the categories of social capital, cultural capital, and habitus, and
authoritative and permissive parenting styles. Furthermore, the researchers searched the themes
using “word frequency query,” refined, and analyzed to determine dominant influences. In addition,
reporting the results stages. The researchers used visualization and project mapping to integrate
themes with parent demographics, and results were validated for accuracy and relevance. Next,
the researchers comprehensively interpreted parents’ roles in supporting children’s EFL learning
through sociocultural factors and parenting styles. Finally, the researchers drew inferences.

2.5.2 Triangulation

To enhance the validity of this study, the researchers employed credibility, dependability, and con-
firmability ([73]). To achieve its credibility, the researchers ensured through source triangulation, by
comparing interview, family, document, and observation data, and member checking, where partic-
ipants reviewed transcripts and interpretations. Dependability was also supported by expert valida-
tion of research instruments: one expert had 11 years of experience in sociocultural studies and ELT,
and the other had 18 years of experience in EFL and working with young learners. Confirmability
was achieved through discussions with supervisors to ensure findings were based on data rather

than researcher bias.
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3. Results And Discussion

3.1 Results

In this section, the researchers intended to answer the following research questions: kinds of socio-
cultural factors and parenting styles that parents’ used to support their childrens’ EFL learning?” and do
sociocultural factors and parenting styles support childrens’ EFL learning?”. Figure 1 presents a more
detailed explanation of the results for the first and second research questions.

Transfer of
values

Family support

Motivation and
encouragement

Social capital

Social

environment giencs J

Sociocultural
factors

Embodied

cultural capital Community

Cultural capital

Authoritarian
Parenting styles<
Permissive

Figure 1. The kinds of sociocultural factors and parenting styles.

Objectified
cultural capital

Figure 1 illustrates that the research findings encompass two primary categories: sociocultural fac-
tors and parenting style. Sociocultural factors dimensions encompass social capital, cultural cap-
ital, and habitus. Two themes emerged in social capital: family support (comprising sub-themes
of transfers of values, motivation and encouragement) and social environment (encompassing fam-
ily, friends, and community). Cultural capital is categorized into embodied and objectified cultural
capital, with no notable themes identified in habitus among the three theoretical parenting styles
such as authoritative, authoritarian, and permissive. In this study, only authoritative and permissive
styles are manifested as themes. Additional elucidations for each outcome of the current themes are
provided in Table 5.

Table 5. Explanation of findings based on themes

Category Sub-Category Themes Sub- Results
Themes

Sociocultural factors Social Capital Family support Transfer of « Parents’ perspectives
values on the essential early EFL

learning for children’s «
Parents’ decisions on the
optimal age for their chil-
dren to start EFL learning
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Motivation « Boosting the motivation
and encour- of parents to support
agement their children’s EFL learn-

ing « Boosting children’s
passion and energy for
EFL learning « Family
chances to support chil-
dren and parents for EFL

learning
Social environ-  Family « Parents have a strong
ment role in supporting chil-
dren’s EFL learning
Friends « Supporting children’s

Community English fluency
Cultural Capital Embodied cul- No sub- « Positive EFL learning

tural capital.  themes with supportive cultural
Objectified cul- capital
tural capital
Habitus No themes No sub- « The increasing under-
themes standing of parents and

families about the needs
and promising opportuni-

ties related to English.
Parenting styles Authoritative No themes No sub- < Increasing children’s
themes intrinsic motivation,
outputs and conducive

learning environment.
Permissive No themes No sub-  « Children do not have in-
themes trinsic motivation, a con-
ducive learning environ-
ment, or good learning

outcomes.

sociocultural factors and parenting styles. In the context of sociocultural factors related to social
capital with sub-themes of family support, intergenerational transfers of values influence parents’
views and decisions regarding the significance of initiating EFL learning for children at the age they
deem optimal. This was expressed by mothers 1, 2, 3, 4, 5, and father 1:

"We start teaching English to children from an early age, specifically from 2-3 years
old. This age is the right period because children can more easily learn and apply En-
glish, as well as build confidence in communicating and interacting, in local and inter-
national environments. Also, mastering English from an early age is a good investment
for their future." (Mothers 1, 2, 3, 4, and 5)

In vain with the endorsement statement by Aunty of Mothers 1 and 3, Uncle of
Mothers 2 and 5, and Daughter of Mother 4: "We agree with the implementation of
their roles and support English language learning from the age of 2-3 years, as it makes
children more confident and ready to communicate internationally.” (Aunty of Mothers
1 and 3, Uncle of Mothers 2 and 5, and Daughter of Mother 4)

However, this is different from the delivery by Father 1 as outlined below. "In my
perspective and experience, learning English at the age of 9 is better because children
can start to understand the language better.” (Father 1)

Following the endorsement statement by Daughter of Father 1: "I fully support if
you start at the age of 9 because it’s true that children are more ready to understand the
language, and that happened to me." (Daughter of Father 1)

Furthermore, social capital serves is a motivation and encouragement that can boost the parents’
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motivation to support their children’s EFL learning and increase their children’s passion and energy
for EFL learning. Moreover, it creates family chances to support children and parents with EFL
learning. This statement was made by Mothers 2, 4, and 5:

"My child’s uncle is very concerned about the importance of mastering English, so
he immediately practiced speaking English with my child and compliments both my
child’s progress and my efforts in supporting their learning. This motivates my child
and me to implement English learning well." (Mother 2)

In line with the statement of Uncle of Mother 2: "Indeed, I give appreciation in the
form of compliments and practice to support their EFL learning, so that EFL learning
can be maximized and yield the best results.” (Uncle of Mother 2)

Another statement from Mother 4 and 5: "Children are interested in learning English
because they often see family members, including themselves and siblings, using English
in a fun and positive atmosphere." (Mother 4 and 5)

Supported by statements from Daughter of Mother 4 and Uncle of Mother 5: “We
affirm that support is indeed provided through enjoyable English language practice at
home, which can make children interested and happy." (Daughter of Mother 4 and Uncle
of Mother 5)

Additionally, the social environment, including family, friends, and the community, provides sub-
stantial outcomes in facilitating children’s English fluency. This gives parents substantial encour-
agement in their children’s EFL learning. This was communicated by Mothers 2, 3, 4, and 5:

"My environment in Bali and Sidoarjo supports English learning through open com-
munities and study groups with foreign tourist children who invite children to interact
daily and give compliments after practice." (Mothers 2 and 3)

"The children are motivated to use English at home because of the example set by
their older siblings and father” (Mothers 4 and 5)

"In Papua, the use of Virgin language (a mix of English and Indonesian) makes profi-
ciency in English important and receives strong support from the community. " (Mother
5)

Meanwhile, in cultural capital, it has been found that the themes of embodied cultural capital and
objectified cultural capital can provide positive EFL learning with supporting cultural capital. This
was conveyed by Mothers 3, 4, and 5:

"We started introducing English to our child at 2-3 years through media such as
YouTube and storybooks, introducing culture, stories, and polite English habits when
interacting with foreigners. This helps us support our child’s EFL learning." (Mothers 3,
4, and 5)

"Our environment greatly supports English language learning, like in Bali, where an
open community facilitates interaction with foreign tourist children, while in Papua, the
use of mixed languages encourages the importance of mastering English, using English
in daily life with enjoyable models." Making our children enthusiastic and making EFL
learning easy" (Mothers 3 and 5)

Next, it was seen that the understanding of parents and families about the needs and promising
opportunities related to English was limited. This was communicated by Mother 3 and the Aunty of
Mother 3:

“Since childhood, I have lived in Bali and often saw my parents speaking English
with foreign tourists who accidentally came to our house to ask for directions. From
that habit, I felt it was also important for my child to learn from an early age, so by the
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time they were 2 years old, I had already started teaching my child English by providing
books, YouTube movies and games”. (Mother 3)

It is true that mother 3 has often seen her parents using English since childhood,
because in our family, everyone is required to master English from a early age". There-
fore, her teaching model for her child, which encourages learning English from the age
of 2 years, has made her child being very fluent in English now. (Aunty of Mother 3)

Moreover, the authoritative parenting style has demonstrated the most significant degree of support,
which has enhanced intrinsic motivation, outcomes, and good learning settings for children. This
was revealed by Father 1, Mother 1, 3, 4, and 5:

"We support our child’s English learning at home by helping with homework, teach-
ing the material, encouraging communication in English, arranging private lessons,
providing additional learning materials, and giving opportunities to play with native
speakers and motivation." As a result, the child becomes enthusiastic about learning
and comfortable with the learning process." (Father 1, Mother 1,3,4, and 5)

In similar vein to the above statement, the support from the daughter of father 1,
the aunty of mother 1,3, and the uncle of mother 5 is as follows:

“I really support my father’s parenting style. However, it would be more effective if
my father were more involved in my younger sister’s EFL learning process with engag-
ing lessons and not just helping with her homework”. (Daughter of Father 1)

“I strongly support her parenting style, because with her young child’s age, it is very
effective if her parenting style is implemented in English learning is through play and
learning. From her parenting styles her or his child has high self-confidence, mastered
in English, and positive influence in her or his child’s”. (Aunty of Mother 1,3 and Uncle
of Mother 5)

On the contrary, a parent who employs a permissive style result in children not having intrinsic
drive, a favourable learning environment, or high learning outcomes.

“I do not put pressure on learning. I hope my child understands and can speak
English fluently”. (Mother 2)

The uncle of mother 2 emphasizes the delivery of mother 2: “Mother 2 never pres-
sured her children to learn English. If her child can understand English every day, the
mother already feels that her child is capable”. (Uncle of mother 2)

Based on the above results, the researchers believe that the selection and application of sociocul-
tural factors and parenting styles by parents can influence the EFL learning process of children.
Therefore, parents need to tailor the components and parenting methods to the conditions and ex-
pectations required so that the learning process provides positive and sound effects for the child’s
future. This study further elaborates on the findings of the application of sociocultural elements and
parenting styles by six parents with children aged 5 to 11 years, based on research questions about
the sociocultural factors and parenting styles in supporting children’s EFL learning.

Based on the visualization in Figure 2, this study highlights sociocultural influences and parenting
approaches in facilitating EFL learning for children aged 5-11 years. Three categories of sociocul-
tural elements are illustrated through the direction of the arrows: the left arrow points to social
capital, the middle arrow to cultural capital, and the right arrow to habitus. Social capital is sepa-
rated into two subthemes: family support (bottom left arrow) and social environment (bottom right
arrow). Family support, there are further arrows towards transferring values, motivation and en-
couragement. Participants such as Father 1 (Sumatra), Mother 1 (Java), Mother 2 (Sulawesi), and
Mother 3 (Bali) emphasize the transfer of values, whereas Mother 4 (Kalimantan) and Mother 5
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Race = Java Race = Sulawesi

Figure 2. Visualization of sociocultural and parenting styles in the parents’ role in supporting children’s EFL learning.

(Papua) combine values with motivation. The social environment is shown by arrows towards fam-
ily, community, friends, and relatives, depending on the support context of each participant.

Cultural capital comprises the embodied (left bottom arrow) and objectified (right bottom arrow).
All participants demonstrate embodied theme, whereas the objectified theme is present in Mother
3, 4, and 5. Habitus is identified through the rightward arrows, shown in Father 1, Mother 3, and
Mother 4. Meanwhile, parenting styles are indicated by two downward arrows: authoritative (right)
used by five individuals, and permissive (left) by Mother 2.

The findings indicate that the four participants, specifically Mother 1 (Java), Mother 3 (Bali), Mother
4 (Kalimantan), and Mother 5 (Papua) effectively incorporated sociocultural factors that influence
in a balanced fashion and employed an authoritative parenting style. Their young learners exhib-
ited commendable EFL learning results, including fluency, clear pronunciation, robust sentence con-
struction, and elevated confidence. Conversely, Father 1 and Mother 2 have yet to demonstrate that
equilibrium. The absence of direct support and the implementation of a permissive approach have
led to suboptimal learning outcomes for the child, particularly regarding language proficiency and
motivation.

Overall, the direction of the arrows in the visualization indicates that the balance between socio-
cultural factors and parenting styles is essential in creating an effective EFL learning environment.
However, it is noted that the sociocultural factors are not optimally applied. In that case, they can be
supported by selecting appropriate parenting styles, which will later help the EFL learning process
and outcomes to the maximum.

3.2 Discussions

This study explores the sociocultural factors and parenting styles that parents utilize to support
children’s EFL learning. The most effective and optimal EFL learning outcomes can be achieved
by utilizing sociocultural factors such as an environment that promote EFL learning, cultural values
that are receptive to the advancements of globalization, maximally fulfilled educational and learning
resources, and supportive families. The results of this study related to the previous studies by [41];
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[44], which show that the family’s role in supporting English language learning at home can help
children improve their EFL competencies and broaden their horizons of global cultural understand-
ing by understanding children’s competencies in EFL learning and being open to understanding
global cultures.

Meanwhile, the authoritative parenting style is the most suitable for facilitating the children’s EFL
learning. These results are in the research conducted by [49]; [50]; [51], which states that the au-
thoritative parenting style is the most suitable approach for facilitating EFL learning. This parenting
style will foster a positive attitude toward EFL learning, enhance children’s academic performance,
and pique their interest in learning. Consequently, the results obtained will have a significant posi-
tive effect on the children. However, this contradicts [74] which reported that parenting style does
not have a significant effect on children’s English achievement. In this study, parenting style is not

significantly related to English achievement.

In contrast to most studies that analyze these factors separately, this research integrates them by
utilizing interviews with six Indonesian parents and observations of children’s English proficiency.
Parents reported encouraging EFL learning through media, courses, and daily activities with En-
glish. There have been EFL learning methods passed down from generation to generation. This
aligns with [46] theory that inherited sociocultural capital influences learning and behavior. This
habit encourages parents to establish a supportive environment and enhance their own English pro-
ficiency. In addition, parents also implemented an authoritative approach that was emotionally en-
gaged, resource-providing, motivating, and established realistic expectations, which corroborates
[47] theory that an authoritative parenting style is an effective style to supported EFL learning by

affection and responsiveness.

Consequently, these results indicate that sociocultural factors and parenting styles interact and re-
inforce each other. Following [75] balanced sociocultural factors and appropriate parenting styles
mutually support each other in supporting children’s EFL learning. Even though the sociocultural
support is limited, the right parenting style can still lead to positive EFL outcomes. Hence, this study
concludes that balanced use of sociocultural capital [46] theory and authoritative parenting [47] is
key to effective learning environments. Limitations include the predominance of mothers’ views and
limited data from parents of younger children. Future research should explore fathers’ roles, cultural

comparisons, and the long-term effects of these combined factors on children’s EFL development.

4. Conclusions

This study explores the sociocultural factors and parenting styles in parents’ roles in supporting
children’s EFL learning. The findings reveal that three categories of sociocultural factors such as
social capital, cultural capital, and habitus factors do not work separately but rather reinforce one
another in shaping and supporting parents’ role in supporting children’s EFL learning. It is not only
the parenting support, but also the three kinds of sociocultural factors which create an effective
and positive EFL learning environment and cultural resources synergize to achieve the best learning
goals and good outcomes for the children.

However, in implementing the three kinds of sociocultural factors such as social capital, cultural
capital, and habitus, the parents’ role was supported by two parenting styles that found in this study
authoritative and permissive. The authoritative style was the dominant theme and good supported
children’s EFL learning well. This parenting style involved setting clear and structured expectations
for their children’s EFL learning. Additionally, parents provide emotional support, facilities, motiva-
tion, and rewards for every effort their child makes. This yields the best outcomes in the children’s
EFL learning process.
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Meanwhile, the permissive style was founded only by the parent. This parenting style gave sig-
nificant freedom to children but lacked clear boundaries or rules, so this parenting style was not
recommended for supporting children’s EFL learning. The conclusion is that the recommended
parenting style for supporting children’s EFL learning is authoritative parenting styles, where the
children naturally enjoy EFL learning without feeling pressured and achieve the best results in their
EFL learning process.

Furthermore, through the results of sociocultural factors and parenting styles, it is proven by the
results of Father 1 (Sumatra), Mother 1 (Java), Mother 2 (Sulawesi), Mother 3 (Bali), Mother 4 (Kali-
mantan), and Mother 5 (Papua) with concluded that sociocultural factors and parenting styles are
closely related in supporting parental roles in facilitating EFL learning for children aged 5 to 12 years.
The connection must be balanced and appropriate to create a positive learning environment and the
best outcomes in the children’s EFL learning process, and to benefit the children’s future. However,
if the sociocultural factors cannot be maximally balanced. In that case, the chosen parenting styles
must be appropriate and applied maximally, because sociocultural factors that are less balanced but
still applied will not prevent the creation of a positive environment and the best results in children’s
EFL learning.

Consequently, this study contributes to the body of knowledge of appropriate parenting styles in-
fluenced by sociocultural factors in supporting children’s EFL learning for children aged 5 to 11
years. Moreover, this study also provides information to policymakers about considering parents’
roles in supporting children’s EFL learning by holding training programs for developing parents’
roles. So that, it concluded that the results in this study emphasize the kinds of sociocultural factors
and parenting styles that used by parents in supporting children’s EFL learning, the influenced and
correlation between sociocultural factors and parenting styles that parents employed in supporting
children’s EFL learning, and children’s English as a second language outcomes with the balanced of
utilization of sociocultural factors and appropriated parenting styles. . This study has limitations
within the context of Indonesia culture and only focused the experiences and views of parents es-
pecially mothers, with children aged 5 to 11 years. Future studies could explore the experiences
and opinions of parents focusing on fathers within the Indonesia culture background in supporting
children’s EFL learning through sociocultural factors and parenting style or analyze the challenges
in implementing parents’ role in supporting children’s EFL learning through sociocultural factors
and parenting styles from Indonesia culture or compare of different countries culture. The result of
this topic is essential because the parents’ role greatly influences children’s success in supporting
their EFL learning.

This study implies that parents play an important role in supporting their children’s EFL learning
through the balanced utilization of sociocultural factors and the selection of appropriate parenting
styles. Balanced sociocultural factors can create a more positive and effective learning environ-
ment. Although not all parents are able to implement that balance optimally, they can still provide
meaningful EFL learning, with supported by an appropriate parenting style. Therefore, it is essen-
tial to conduct future research to explore the experiences, perspectives, and challenges parents face
fulfilling their roles in supporting their children’s EFL learning through sociocultural factors and
parenting styles.

The researchers suggest that especially parents and balanced sociocultural factors and appropriate
parenting styles can support Children’s EFL learning. Meanwhile, the recommendations for poli-
cymakers are to facilitate training and provide equal access for training. Additionally, for future
research this suggestion is exploring the challenges from parents when supporting children’s EFL
learning based on Indonesia culture or cultural comparisons with other countries, as well as exam-
ining the long-term influence of balanced utilization of sociocultural factors and parenting style on
the development of children’s EFL learning.
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