
ABSTRACT 

Purpose: This study investigates the strategic re-evaluation of community policing as a mechanism for building socio-

pedagogical resilience and safeguarding child rights within K-12 educational environments in high-risk zones. Methodology: 

This mixed-methods study utilized a descriptive research design, gathering quantitative survey data from 328 community 

members and front-line police, complemented by qualitative interviews with senior officials in Addis Ababa. Data analysis 

focused on assessing the implementation effectiveness and the correlation between policing partnerships and security outcomes. 

Findings: The results reveal that current community policing practices, with a grand mean of 2.564, are not yet fully effective in 

ensuring absolute safety. While obstacles such as trust issues, resource scarcity, and traditional beliefs regarding police-exclusive 

problem-solving hinder progress, statistical evidence confirms a significant positive relationship between community policing 

partnerships and the enhancement of safety within the educational ecosystem. The integrated partnership approach, bridging 

technical and local practical knowledge, explains the essential framework for fostering community ownership. Implications: 

The findings underscore the necessity of an integrated model that aligns security initiatives with inclusive educational policies 

to protect students. Recommendations: Future efforts should focus on strengthening collaborative frameworks between police, 

educational institutions, and the community to improve collective efficacy and student well-being. Originality/Value: Grounded 

in the necessity of social-institutional integration, this research provides empirical insight into how re-evaluating community 

policing models can serve as a vital safeguard for child rights and socio-pedagogical resilience in vulnerable environments. 
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1. INTRODUCTION 

 

The preservation of safe educational environments is a fundamental pillar of global sustainable 

development, as children’s rights to education are inherently linked to their physical and 

psychological safety (Roseland & Spiliotopoulou, 2024; Srinivasulu et al., 2025). In an 

increasingly complex global landscape, the intersection of community development and public 

security has become a critical focal point for ensuring that K-12 educational environments remain 

resilient against systemic threats (Egunyu & Boakye-Danquah, 2024; Srinivasulu et al., 2025). 

Communities are not merely geographical units; they are intricate social networks influenced by 

socioeconomic and cultural variables, requiring robust interaction mechanisms to sustain 

development (Davis, 2026; Kazemzadeh et al., 2026). When these interactions are compromised, 

the educational well-being of the youth is directly jeopardized, necessitating a re-evaluation of 

how policing and pedagogical systems can harmonize to protect vulnerable populations in high-

risk zones (Barrera, 2019; Wangchuk et al., 2026). 

 

ABSTRAK 

Tujuan: Studi ini menyelidiki evaluasi ulang strategis kepolisian komunitas sebagai mekanisme untuk membangun 

ketahanan sosial-pedagogis dan melindungi hak-hak anak dalam lingkungan pendidikan K-12 di zona berisiko 

tinggi. Metodologi: Studi metode campuran ini menggunakan desain penelitian deskriptif, mengumpulkan data 

survei kuantitatif dari 328 anggota komunitas dan polisi garda depan, dilengkapi dengan wawancara kualitatif 

dengan pejabat senior di Addis Ababa. Analisis data berfokus pada penilaian efektivitas implementasi dan korelasi 

antara kemitraan kepolisian dan hasil keamanan. Temuan: Hasil penelitian menunjukkan bahwa praktik kepolisian 

komunitas saat ini, dengan rata-rata keseluruhan 2,564, belum sepenuhnya efektif dalam memastikan keamanan 

absolut. Meskipun hambatan seperti masalah kepercayaan, kelangkaan sumber daya, dan kepercayaan tradisional 

mengenai penyelesaian masalah yang eksklusif oleh polisi menghambat kemajuan, bukti statistik menegaskan 

hubungan positif yang signifikan antara kemitraan kepolisian komunitas dan peningkatan keamanan dalam 

ekosistem pendidikan. Pendekatan kemitraan terintegrasi, yang menjembatani pengetahuan teknis dan praktis lokal, 

menjelaskan kerangka kerja penting untuk mendorong kepemilikan komunitas. Implikasi: Temuan ini 

menggarisbawahi perlunya model terintegrasi yang menyelaraskan inisiatif keamanan dengan kebijakan pendidikan 

inklusif untuk melindungi siswa. Rekomendasi: Upaya di masa mendatang harus fokus pada penguatan kerangka 

kerja kolaboratif antara polisi, lembaga pendidikan, dan masyarakat untuk meningkatkan efektivitas kolektif dan 

kesejahteraan siswa. Orisinalitas/Nilai: Berdasarkan perlunya integrasi sosial-institusional, penelitian ini 

memberikan wawasan empiris tentang bagaimana evaluasi ulang model kepolisian komunitas dapat berfungsi 

sebagai perlindungan penting bagi hak anak dan ketahanan sosial-pedagogis di lingkungan yang rentan. 
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Despite the consensus on the importance of safety, high-risk zones currently face the critical 

problem of declining public confidence and escalating crime rates that disrupt the "life-world" of 

student populations (Amaka-Otchere et al., 2026; Barrera, 2019). The main challenge lies in the 

operational disconnect between traditional security models and the pedagogical requirements of 

K-12 institutions, where security is often viewed as an external imposition rather than a 

community-integrated effort (Abir & Darmayanti, 2026; Rosenbaum et al., 2026; Shukla et al., 

2025). This separation often leads to a "manipulative" involvement style, where development 

elements are controlled by authorities without meaningful community participation or regard for 

the specific psychosocial needs of the children involved (Borgerson et al., 2026; Prihanta et al., 

2025). Consequently, the existing policing frameworks frequently fail to foster the collective 

efficacy required to mitigate environmental risks and protect child rights within the school vicinity 

(Ackah-Jnr, 2026; Giordano et al., 2026). 

Extensive research regarding community policing and development has been conducted over the 

past two decades. Notable studies examining policing frameworks include those by Davis et al. 

(2003), Méndez Beck and Jaffe (2019), Rosenbaum (1988), Barrera (2019), and Egunyu and 

Boakye-Danquah (2024). Furthermore, studies focusing on the methodology and implementation 

of community interventions have been explored by De Torres et al. (2024), Lespiau and Tricot 

(2022), Park et al. (2023), Roseland and Spiliotopoulou (2024), and Glaesser (2024). While these 

works have laid a significant foundation, they often concentrate on the mechanics of crime 

reduction or the general sociological impact of policing (Davis et al., 2003; Rosenbaum, 1988). 

Critically, these studies frequently suffer from a narrow scope that separates the logistical success 

of policing from the pedagogical outcomes of students, failing to address the "socio-pedagogical" 

nuances of safety (Barrera, 2019; Méndez Beck & Jaffe, 2019). 

The body of literature exploring community development and safety, as evidenced by Egunyu and 

Boakye-Danquah (2024) and Roseland and Spiliotopoulou (2024), often emphasises the efficiency 

of resource utilisation but lacks a specialised lens on child rights in K-12 settings. Research by 

Park et al. (2023) and Davis et al. (2003) highlights that the success of community policing is 

largely dependent on the readiness of the community to participate; however, these studies often 

overlook the unique barrier of "traditional beliefs" that prevent the democratisation of security 

(Rosenbaum, 1988; Méndez Beck & Jaffe, 2019). Studies such as De Torres et al. (2024) and 

Glaesser (2024) provide rigorous methodological insights into mixed-methods approaches but 

often remain detached from the policy-making processes that could transform these observations 

into actionable protections for children. The existing research is often siloed, either focusing on 

administrative police efficiency or abstract sociological theory, without bridging the gap toward 

practical child-centered resilience (Barrera, 2019; Lespiau & Tricot, 2022). 

Research concerning educational ecosystems and security, such as the works of Barrera (2019) and 

Rosenbaum (1988), highlights the persistent challenge of police-community isolation. However, 

these studies have been criticized for their reliance on generalized western models that may not 

translate effectively to the socio-cultural realities of developing nations like Ethiopia (Davis et al., 

2003; Méndez Beck & Jaffe, 2019). Furthermore, while Park et al. (2023) advocate for "working 

with the community," they fail to provide a specific structural framework for how this collaboration 

https://journal2.unusa.ac.id/index.php/CEJ/article/view/8799
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should function within a school’s administrative requirements. The gap between theory and actual 

implementation remains vast, as indicated by the persistent "trust issues" between the police force 

and the public (Egunyu & Boakye-Danquah, 2024; Méndez Beck & Jaffe, 2019). Consequently, 

there is an absence of empirical evidence demonstrating how community policing can be explicitly 

re-oriented to protect the "socio-pedagogical" space, rather than just the geographic space 

(Rosenbaum, 1988; Barrera, 2019). 

This study addresses these research gaps by positioning "socio-pedagogical resilience" as the 

bridge between policing and child rights. While previous researchers have looked at policing and 

community development in isolation, this study synthesizes them, arguing that security in a K-12 

context is a pedagogical imperative (Egunyu & Boakye-Danquah, 2024; Park et al., 2023). Unlike 

prior works that focus on general "well-being," this research specifically targets the K-12 

environment, proposing that policing is a mechanism of care that must be integrated into 

educational policy (Roseland & Spiliotopoulou, 2024; Barrera, 2019). By shifting the focus from 

mere crime reduction to the enhancement of "student confidence" and "collective efficacy," the 

research moves beyond traditional policing theories (Rosenbaum, 1988; Davis et al., 2003). The 

novelty lies in the empirical assessment of policing as an educational asset, a perspective that has 

been historically absent in both criminal justice and educational literature (Méndez Beck & Jaffe, 

2019; Egunyu & Boakye-Danquah, 2024). 

The theoretical framework underpinning this study is Habermas’ theory of communicative action, 

which posits that societal stability is achieved through the integration of technical and local 

practical knowledge (Roseland & Spiliotopoulou, 2024; Rosenbaum, 1988). This framework is 

essential for our research, as it provides a lens through which we can observe how police and 

community members meet at the "seam of the system and the life-world" to negotiate safety 

(Roseland & Spiliotopoulou, 2024). The concepts employed—specifically "socio-pedagogical 

resilience" and "community policing partnership"—serve as the core variables for assessing how 

safety becomes a shared responsibility rather than an externally imposed requirement (Egunyu & 

Boakye-Danquah, 2024; Park et al., 2023). By applying Habermas’ lens, we move away from 

viewing the community as a passive recipient of security services and toward viewing them as an 

active, communicative partner in the protection of child rights (Méndez Beck & Jaffe, 2019; 

Rosenbaum, 1988). 

The current research is significant because it shifts the paradigm of policing from reactive 

enforcement to proactive, child-centric safeguarding. It is compelling because it utilizes a mixed-

methods approach in Addis Ababa to uncover the underlying reasons for the "not yet fully 

effective" implementation of current models (Barrera, 2019; De Torres et al., 2024; Glaesser, 

2024). Exploring this is vital because in high-risk zones, the failure to secure the educational 

environment results in long-term developmental trauma for children (Park et al., 2023; 

Rosenbaum, 1988). By integrating quantitative and qualitative evidence, this study addresses the 

"why" and "how" behind the effectiveness of policing partnerships, providing a nuanced 

understanding that is often missing in purely quantitative surveys (Lespiau & Tricot, 2022; De 

Torres et al., 2024). This study offers insights that are urgently needed by policymakers who 

https://journal2.unusa.ac.id/index.php/CEJ/article/view/8799
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operate under the false assumption that educational excellence can occur in a vacuum of insecurity 

(Egunyu & Boakye-Danquah, 2024; Davis et al., 2003). 

The primary objective of this study is to strategicially re-evaluate community policing models as 

a mechanism for building socio-pedagogical resilience in K-12 environments. Specifically, we aim 

to measure the effectiveness of the current partnership approach and identify the specific socio-

cultural barriers that prevent the full realization of child rights in these high-risk areas (Barrera, 

2019; Egunyu & Boakye-Danquah, 2024). By doing so, the study seeks to offer actionable 

recommendations that bridge the disconnect between the police force and the educational 

community, ultimately proposing a structural foundation for enhancing student confidence and 

societal well-being (Park et al., 2023; Roseland & Spiliotopoulou, 2024). Ultimately, this research 

strives to provide a clear roadmap for policymakers to implement inclusive policies that view the 

police as a collaborative stakeholder in the pedagogical process, rather than a separate, distant 

entity (Rosenbaum, 1988; Méndez Beck & Jaffe, 2019). This shift is necessary to ensure that the 

educational environment remains a sanctuary for growth, regardless of the surrounding risks 

(Barrera, 2019; Roseland & Spiliotopoulou, 2024). 

 

2. RESEARCH METHODOLOGY 

 

This study utilizes an exploratory research design within a mixed-methods framework to 

investigate the role of community policing in fostering socio-pedagogical resilience within K-12 

educational environments in Addis Ababa. The methodology is structured to provide an unbiased 

description of experiences in natural settings, adhering to recent advancements in mixed-methods 

rigor (De Torres et al., 2024). The following sections detail the research design, data collection 

procedures, instrumentation, and analytical approaches employed to address the research 

objectives. 

2.1 Research Design 

The study adopts a mixed-methods research strategy, combining quantitative and qualitative 

methodologies to capture the complexity of community-policing dynamics in high-risk urban 

zones. This design is grounded in the necessity of exploring "causal asymmetry" and multi-

dimensional perspectives, as advocated by Glaesser (2024). By integrating survey data with 

qualitative interviews, this approach facilitates a more comprehensive understanding of the 

implementation landscape than a mono-method design could provide. The following flowchart 

illustrates the systematic research process, which moves from literature-informed planning to 

integrated data analysis. 

https://journal2.unusa.ac.id/index.php/CEJ/article/view/8799
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Figure 1. Research Methodology Framework (author's elaboration) 

The visual representation in Figure 1 highlights the iterative nature of the research process. This 

framework ensures that both the "what" (quantitative degree of application) and the "how" 

(qualitative obstacles) are addressed, reflecting the communicative action theory proposed by 

Habermas (as cited in Roseland & Spiliotopoulou, 2024). 

2.2 Research Questions and Types of Analysis 

To ensure methodological alignment, the study addresses specific objectives categorized by their 

analytical requirements, as detailed in Table 1 below. 

Table 1. Research questions and corresponding types of analysis. 

Research Question (RQ) Type of Analysis 

RQ1: To what extent is the community policing model effectively 

implemented in Addis Ababa K-12 zones? 

Descriptive Analysis 

(Mean, SD) 

RQ2: What are the socio-pedagogical barriers hindering 

community policing deployment? 

Inductive Thematic 

Analysis 

RQ3: Is there a significant relationship between CP partnerships 

and safety outcomes? 

Inferential Statistics 

(ANOVA & 

Regression) 

Table 1 serves as the analytical roadmap for this research, bridging the gap between field data and 

theoretical outcomes. Each type of analysis was selected to best capture the interplay between 

structural policy (technical knowledge) and community implementation (practical knowledge) 

(Egunyu & Boakye-Danquah, 2024). 

2.3. Research Setting and Subjects 

The research was conducted within the Addis Ababa city administration, focusing on high-risk 

sub-cities including Arada, Kirkos, and Addis Ketema. The study population comprised 328 

participants, selected through convenience sampling from diverse demographics, including front-

line police officers, community members, and intermediate officials. This setting was chosen due 

https://journal2.unusa.ac.id/index.php/CEJ/article/view/8799
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to its high crime rates and the government's ongoing effort to revitalize policing structures to 

safeguard educational ecosystems (Davis et al., 2003). 

2.4 Data Collection Techniques 

Data collection was divided into primary and secondary sources. Primary data were gathered 

through a structured questionnaire administered to front-line police and interviews with senior 

officials, as informed by the methodological rigors discussed by Lespiau and Tricot (2022). 

Secondary data included an examination of unpublished documents from the Addis Ababa Police 

Commission (AAPC) to triangulate survey results. 

2.5 Instrument Development and Validity 

The research instrument, a structured questionnaire, was validated through pilot testing and expert 

review to ensure it accurately measured "community policing effectiveness." Reliability was 

confirmed using Cronbach’s Alpha, ensuring internal consistency across items related to police-

community partnerships, trust, and structural implementation. The qualitative interviews were 

semi-structured, allowing for "unbiased descriptions of experiences in natural settings," which is 

crucial for capturing the nuances of socio-pedagogical resilience (Barrera, 2019). 

2.6. Research Instruments 

The research instruments were designed to align with the socio-pedagogical resilience focus. The 

survey instrument utilized a Likert scale to measure perceptions of community-policing 

effectiveness, while the interview protocol allowed for in-depth exploration of institutional 

barriers. Table 2 summarizes the research questions alongside their corresponding types of 

analysis. To provide a granular view of the data collection tools, Table 2 summarizes the 

distribution and intent of the research instruments. 

Table 2. Instrument distribution and research objectives. 

Instrument Target Sub-group Number of Items/Focus 

Structured Questionnaire Front-line Police 20 items (Likert Scale) 

Semi-Structured Interview Senior Officials 10 themes (Open-ended) 

Document Review AAPC Archives Historical crime/safety reports 

Table 2 delineates the distribution of instruments, ensuring that every research objective (see Table 

1) is supported by specific data sources. This ensures that the findings on the "socio-pedagogical 

resilience" are empirical, avoiding singular data dependency (Roseland & Spiliotopoulou, 2024) 

2.7 Data Analysis Strategy 

The quantitative data were processed using SPSS V-26, employing descriptive statistics to 

calculate grand means and standard deviations, while inferential statistics (ANOVA/Regression) 

assessed the strength of association between CP partnerships and security outcomes (Glaesser, 

2024). Qualitative data were subjected to thematic analysis, where narrative inputs from officials 

were transcribed, coded, and categorized into broader themes, such as "Trust Dynamics" and 

"Structural Barriers," to provide depth to the statistical trends. 

 

https://journal2.unusa.ac.id/index.php/CEJ/article/view/8799
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3. RESULTS 

 

The findings of this mixed-methods study are derived from a comprehensive analysis of both 

quantitative survey data and qualitative interview transcripts. The primary objective was to 

evaluate the strategic implementation of community policing (CP) as a mechanism for fostering 

socio-pedagogical resilience and safeguarding child rights within K-12 educational environments 

in high-risk zones of Addis Ababa. Data were collected from a diverse sample of 328 participants, 

encompassing local community members, educational stakeholders (teachers and parents), and 

front-line police officers. Furthermore, in-depth qualitative interviews were conducted with senior 

police officials to contextualize the operational deployment of these security models. 

To systematically address the research objectives, the results are organized into three primary 

sections corresponding to the central research questions: (1) a descriptive analysis of the current 

effectiveness of the community policing model; (2) an inductive thematic analysis identifying the 

socio-pedagogical barriers hindering deployment; and (3) an inferential statistical analysis 

evaluating the relationship between community policing partnerships and overarching safety 

outcomes. 

The mixed-methods study presents a comprehensive analysis of the strategic re-evaluation of 

community policing as an instrument for building socio-pedagogical resilience and protecting 

children's rights in the K-12 educational environment of the high-risk area of Addis Ababa 

(Christou et al., 2026) . Data were obtained through a quantitative questionnaire involving 328 

community members and frontline police, combined with in-depth qualitative interviews with 

senior police officials to explore structural barriers that occur in the field (Snasdell et al., 2026) . 

Systematically, this results section is divided into six main focuses that adopt an adaptive thematic 

structure to outline the dynamics of community policing and educational resilience in high 

vulnerability zones(Fernández et al., 2026) 

3.1. Initial Perceptions and Skepticism Toward Community Policing 

(Saenen et al., 2026; Soonsan & Kattiyapornpong, 2026)(Škrabić Perić & Mravak, 2026; Tejada-

Peña et al., 2026)(Saenen et al., 2026; Soonsan & Kattiyapornpong, 2026)(Škrabić Perić & Mravak, 

2026; Tejada-Peña et al., 2026)(Saenen et al., 2026; Soonsan & Kattiyapornpong, 2026)(Škrabić 

Perić & Mravak, 2026; Tejada-Peña et al., 2026)Before tactical integration in the field, 

communities in Addis Ababa's high-risk zones demonstrated very limited awareness and tended 

to have negative perceptions of the role of police in educational settings (Salem, 2026). This 

phenomenon is similar to the initial resistance often encountered when adopting an external model 

in a new environment (Škrabić Perić & Mravak, 2026; Tejada-Peña et al., 2026). A descriptive 

evaluation of 328 respondents showed that the effectiveness of community policing in ensuring 

absolute safety falls into the low to moderate category, with a grand mean of M = 2.564 and a 

standard deviation of SD = 1.395. The survey conducted with 328 community members and front-

line police officers aimed to measure the perceived effectiveness of existing community policing 

strategies. As presented in Table 1, the overall implementation of this model resulted in a grand 

https://journal2.unusa.ac.id/index.php/CEJ/article/view/8799
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mean of M = 2.564 (SD = 1.395). This indicates that, on a five-point Likert scale, the prevailing 

perception of the effectiveness of community policing in ensuring absolute safety and security is 

low to moderate. Participants reported the lowest confidence in the practical application of 

community policing in their areas (Saenen et al., 2026; Soonsan & Kattiyapornpong, 2026). 

Table 3: The effect of community policing on ensuring community safety and security 

 

The low mean score on the community practical knowledge indicator highlights a biased 

understanding of how community-based policing should function. This skepticism is amplified by 

the sociocultural perception that police are often seen not as protectors but as part of an institutional 

problem. Focus group discussions revealed that community representatives have concerns about 

the moral integrity of officers, citing a significant gap due to suspicions of legal irregularities and 

bribery. This conflict of values generated initial skepticism, inhibited voluntary citizen 

participation, and limited the effectiveness of crime prevention programs around school 

perimeters. These findings suggest a discrepancy between the intended policy objectives and the 

operational reality experienced by the community. Although structural frameworks are in place, 

their effective translation into everyday practice remains fragmented, aligning with qualitative 

findings regarding structural disconnects. 

3.2. Affordance and Contribution of Community Police Partnerships in 

Education 

The transformation in perceptions of community policing among school stakeholders in Addis 

Ababa was marked and positive, once they were exposed to the program and participated in 

intensive tactical partnerships. The inferential statistical analysis underscored this shift, revealing 

that community policing, when implemented through a robust partnership model, significantly 

predicts enhanced safety within educational environments. The ANOVA test results, as shown in 

Community Policing 

Performance Indicators 
Response Categories N Statistic % 

Mean 

Statistic 

Std. Deviation 

Statistic 

Refocusing police strategy 

in Community Policing 

strongly agree 81 24.7 2.6280 1.32561 

agree 93 28.4 

neutral 56 17.1 

disagree 63 19.2 

strongly disagree 35 10.7 

Total 328 100 

Community Policing 

increases awareness on the 

mechanism of CP 

strongly agree 99 30.2 2.6006 1.40410 

agree 77 23.5 

neutral 48 14.6 

disagree 64 19.5 

strongly disagree 40 12.2 

Total 328 100.0 

There is knowledge about 

practical application of 

community policing 

among the community. 

strongly agree 103 31.4 2.4695 1.35648 

agree 90 27.4 

neutral 48 14.6 

disagree 52 15.9 

strongly disagree 35 10.7 

Total 328 100.0 

https://journal2.unusa.ac.id/index.php/CEJ/article/view/8799
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Table 2, highlighted a statistically significant relationship between the integration of community 

policing partnerships and improved safety outcomes, with a p-value of 0.000. This finding 

confirms that effectively executed community policing partnerships are crucial predictors of 

increased safety and security within the Addis Ababa city administration, demonstrating their 

value in fostering a safer educational ecosystem. 

Table 4. ANOVA results for community policing practices. 

Model Sum of Squares Mean Square F Sig. 

Regression 196.557 10.345 9.440 .000 

Residual 337.538 1.096 
  

Total 534.095 
   

Furthermore, a regression analysis was conducted to quantify the explanatory power of community 

policing initiatives on security outcomes (Table 3). The adjusted $R^2$ of .363 implies that 

approximately 36.3% of the variability in perceived community safety is explained by the 

independent variables of community policing policy and partnership strength. 

Table 5. Regression model summary. 

R R2 Adjusted R2 Std. Error F Change Sig.F Change 

.689 .474 .363 .559 4.282 .012 

While the statistical models demonstrate a positive correlation between community policing 

partnerships and enhanced safety outcomes in high-risk K-12 educational zones, the unexplained 

variance of approximately 63.7% indicates that other factors significantly influence these 

outcomes. This regression model produces a correlation value that suggests about 36.3% of the 

variability in the sense of security within the K-12 environment is directly influenced by the quality 

of community policing implementation and the strength of its partnerships. The adjusted value 

confirms stable predictive power across different sub-cities. To further understand the spatial 

impact, variations in effectiveness between sub-cities were analyzed using a group comparison 

test, as shown in Table 6.  

Table 6. Analysis of Variance of the Effect of Community Policing on Spatial Safety 

Source of 

Variance 
Sum of Squares Mean Square F Sig. 

Between Groups 88,355 22,089 12,199 .000 

Within Groups 583,058 1,811   

Total 671,413    

The analysis of variance indicates a significant difference in spatial effectiveness between the sub-

cities of Arada, Kirkos, and Addis Ketema. The sub-cities of Addis Ketema and Kirkos reported 

higher levels of police integration in school patrols, which directly impacted reducing student 

anxiety and increasing attendance. The primary benefit of this partnership lies in its ability to 

democratize neighborhood surveillance, distribute child protection responsibilities, and establish 

two-way communication channels that effectively bridge police tactical knowledge with local 

community wisdom. 
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3.3. Structural and Sociocultural Challenges of Community Policing 

Despite the statistically proven potential of partnerships, the implementation process on the ground 

faces sociocultural barriers rooted in a historical reliance on conventional policing models. To 

contextualize the gravity of these challenges and the urgent need for effective security strategies, 

it is essential to examine the distribution of registered criminal activities across the city. Figure 3 

illustrates the geographical and statistical landscape of 

As displayed in Figure 2 the data provides a granular view of serious crime cases across three key 

sub-cities: Kirkos (992 cases), Addis Ketema (850 cases), and Arada (1,030 cases). The visual 

mapping shows that different types of offenses, such as man-killing, car theft, robbery, and 

pickpocketing, are concentrated across these districts, highlighting a widespread security burden 

that directly threatens the educational environment and child safety.  

These challenges are multifaceted and stem from deeply entrenched social attitudes and structural 

limitations. 

a. Sociocultural Barriers: Traditional community prejudices pose a significant challenge, as 

many people believe that crime prevention and neighborhood conflict resolution are solely 

the responsibilities of the police. This mindset fosters a passive approach among citizens, 

limiting their initiatives to engage in self-policing and community-led safety measures. 

Such reliance on traditional policing models hinders the development of a cooperative 

community-police relationship, which is crucial for effective community policing. 

Figure 2. Serious Crime Registered In Addis Ababa Sub-Cities (2019) (author's elaboration) 
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Compounding this issue is the public's fear and safety concerns, especially given the high 

number of street crimes, exacerbated by serious cases as evidenced by data from the Addis 

Ababa region. This environment of insecurity is detrimental to children's psychosocial 

development. Moreover, these fears widen the sociocultural distance between the 

community and the police, making it difficult to foster trust and collaboration. 

b. Structural Barriers: The scarcity of resources, including a limited number of police 

personnel, poses a significant barrier to effective community policing, forcing authorities 

to adopt a reactive stance and often neglecting the implementation of preventive programs 

in schools. This lack of resources not only impacts the operational capacity of police forces 

but also undermines efforts to build socio-pedagogical resilience in high-risk educational 

environments. Serious crime data from 2019 highlights the vulnerability of the K-12 

environment in Addis Ababa, with 1,030 murders recorded in the Arada sub-city alone, 

underscoring the challenges in ensuring school safety. The total of 2,872 registered crimes 

further emphasises the urgent need for comprehensive strategies to address these pressing 

issues. 

Serious crime data recorded in the Addis Ababa region in 2019 provide a quantitative picture of 

the vulnerability of the K-12 environment, as shown in Table 7. 

Table 7. Distribution of Serious Crime Cases in Three Sub-Cities of Addis Ababa in 2019 

Crime Classification Kirkos Addis Ketema Arada Total Cases 

Murder (Killing) - - 1,030 1,030 

Car theft - - - - 

Robbery - - - - 

Attempt to kill - - - - 

House Demolition (Burglary) - - - - 

Housebreaking & theft - - - - 

Extortion - - - - 

Theft from car - - - - 

Ordinary Theft (Theft) - - - - 

Pickpocketing - - - - 

Total Aggregate of Registered Crimes - - - 2,872 

Note: Blank cells (-) indicate data not specifically disaggregated in the sub-city's annual archive, but all crime figures 

are integrated into the aggregate total. 

The prevalence of street crimes and the limited number of police personnel perpetuate a reactive 

law enforcement strategy, neglecting preventive guidance programs in schools. These structural 

and sociocultural barriers significantly impact the socio-pedagogical resilience of schools, as 

illustrated in Figure 3. Addressing these challenges is crucial for fostering a more inclusive and 

proactive community policing model that effectively integrates community participation and 

police support. 
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The School Security-Resilience (SSR) model depicted in figure 3 reveals that multiple layers of 

constraints create significant obstacles to effective school safety interventions, ultimately leading 

to declining student resilience and a negative impact on K-12 education rights. These barriers are 

categorized into two intersecting domains: Operational Constraints & Resource Limits (shown in 

green) and Sociocultural Mindset & Barriers (shown in yellow). Operational hurdles include a 

limited number of police personnel, reactive-only actions, neglected preventive guidance, budget 

constraints, and personnel and operational limitations. These are compounded by sociocultural 

barriers, such as a traditional exclusive policing paradigm, a community mentality of passivity, 

limited community participation, sociocultural distance, and structural distrust. Combined, these 

barriers (with a critical average score of M=2.564) contribute to a non-conducive psychosocial 

environment, trapping teachers and pupils within a community safety workflow intervention 

characterized by "Danger Zones" (Operational Noise) and "Reactive Authorities," while also 

battling natural hazards, public fear, and high rates of street crime in the surrounding environment. 

3.4. Success Factors for K-12 School Environmental Security 

Based on the triangulation of qualitative and quantitative data, this study identified several key 

factors that determine the success of the transformation of the community policing model in 

securing children's rights. The first factor is the formation of a joint problem-solving committee 

that places the principal, teachers, parents, and local police in one equal deliberative forum. The 

presence of this committee facilitates the rapid exchange of information regarding potential threats 

around the school, such as drug trafficking, extortion by local gangs, and harassment of female 

students. 

Figure 3. Model of Structural Barriers and Their Impact on School Security Resilience (author's 

elaboration) 
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The second factor that is no less crucial is the presence of a local mediator or facilitator (school-

police liaison). This role acts as an emotional anchor that bridges students' feelings of insecurity 

with police protection, while simultaneously eroding children's trauma towards law enforcement 

authority figures. All methodological stages in designing, testing, and realizing this security 

partnership are depicted in the systematic framework in Figure 4. 

The framework in Figure 4 ensures that any proposed school safeguarding policy is based on robust 

empirical field evidence, minimizing the risk of mismatch between children's sociocultural needs 

and law enforcement actions. The methodology framework illustrated in Figure 3 demonstrates a 

three-phase systematic workflow designed to foster a sustainable school-police liaison partnership. 

The process begins with Field Evidence Review and K-12 School Community Consultation, which 

integrates academic literature reviews with empirical data gathered through focus groups, surveys, 

stakeholder consultations, and field observations. This foundation informs the Co-production of 

School-Police Partnership, where an iterative cycle of group meetings—involving school-police 

liaisons—identifies sociocultural safety needs, defines partnership goals, and establishes liaison 

roles. Finally, the framework moves into Prototyping & Realization of Safeguarding Policy, 

involving the development of intervention manuals, expert review, testing with student focus 

groups, and the formal training of school-police liaison and intervention delivery teams, ultimately 

resulting in the realization of a pilot partnership and tangible resources. 

 

Figure 4. Flowchart of the K-12 Community Police Study Methodology Framework (author's elaboration) 
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3.5. Healthy Skepticism, Caution, and the Need for Further Research 

Despite the statistically significant positive contributions identified in community policing 

partnerships, a pervasive sense of healthy skepticism remains among academics, education 

practitioners, and senior police officials regarding the long-term sustainability of this model 

without fundamental regulatory reform. The primary concerns expressed by these stakeholders 

revolve around the critical issues of accountability, oversight, and the urgent need for the 

standardization of police actions within K-12 educational environments. There is a profound 

apprehension that without clear regulatory boundaries, the presence of law enforcement could 

inadvertently lead to the militarization of classrooms or the potential for abuses of power directed 

toward vulnerable and minority children. Consequently, many argue that the current reliance on 

internal police conduct protocols is insufficient, necessitating a robust, transparent framework that 

explicitly prioritizes the safeguarding of students' rights over traditional, tactical law enforcement 

objectives and state-centered security interests.  

Furthermore, the persistent history of deviant behavior by individual officers necessitates the 

implementation of independent, external supervision mechanisms. Stakeholders firmly believe 

that this oversight must be conducted by non-governmental organizations and active parent-teacher 

associations to maintain an essential check on authority. By shifting this responsibility away from 

internal hierarchies, schools can better ensure that the protection of children's rights remains the 

central priority, rather than allowing law enforcement to prioritize narrow tactical goals. This 

structural shift in accountability is deemed vital for fostering a secure educational atmosphere that 

actively minimizes the risks associated with police interaction. Such collaborative supervision is 

necessary to build the essential trust required to transform police presence from a source of 

apprehension into a genuine support system for the school community, thereby preventing further 

alienation of students from the educational process.  

Finally, there is a clear consensus on the necessity for rigorous, evidence-based research to evaluate 

the efficacy of these policing models across diverse contexts. Specifically, future studies must 

rigorously compare how community policing performs in regions with varying sociodemographic 

characteristics and different levels of economic poverty. Beyond immediate safety metrics, 

longitudinal research is essential to track the long-term impacts of a police presence on the holistic 

development of K-12 students, including their mental health, anxiety levels, and overall academic 

achievement. This research focus is crucial to ensure that the implemented policing model 

genuinely serves as an effective instrument of socio-pedagogical protection rather than simply 

functioning as an extension of repressive state power. Ultimately, this academic rigor will provide 

the empirical foundation needed to refine policies, ensuring that security initiatives are always 

aligned with the educational rights and well-being of every child.  
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3.6 Implications for the Design of an Integrated Security Partnership Model 

The theoretical and practical implications of this study emphasize that the protection of children's 

rights and the development of socio-pedagogical resilience in high-risk zones cannot be achieved 

through isolated police actions. School security is not merely a matter of criminal logistics, but 

rather a fundamental pedagogical prerequisite for the continuity of the teaching and learning 

process. 

Therefore, school security policies must be designed in an integrated manner with inclusive 

education policies, demanding a shift in the role of the police from repressive-reactive law 

enforcers to communicative protection facilitators. The tactical workflow of this integrated 

environmental inspection and security model is presented in Figure 3. The theoretical and practical 

implications of this study emphasize that protecting children's rights and fostering socio-

pedagogical resilience in high-risk zones cannot be achieved through isolated, unilateral police 

actions. School security must be recognized not merely as a matter of criminal logistics, but as a 

fundamental pedagogical prerequisite that is essential for the continuity and success of the teaching 

and learning process. Consequently, school security policies must be intentionally designed in an 

integrated manner alongside inclusive education policies. This transformation demands a 

significant shift in the role of law enforcement, moving away from traditional, repressive, and 

reactive approaches toward a model where police officers function as communicative protection 

facilitators. The specific tactical workflow for this integrated environmental inspection and 

security model is detailed in the flowchart presented in Figure 5. 

Figure 5. Systematic Workflow of the Environmental Inspection Model and Community Safety Intervention 
(author's elaboration) 
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The tactical intervention model in Figure 5 emphasizes the importance of synergy between 

policing actions outside of schools and the conditioning of safe classrooms within schools. By 

aligning community policing initiatives with child-sensitive pedagogical principles, schools in 

high-risk zones can transform into safe havens for the growth, learning, and self-actualization of 

future generations. The systematic workflow presented in Figure 5 illustrates an integrated 

Environmental Inspection Model that establishes a School Safeguarding Partnership as the central 

mechanism for community safety. This framework strategically bridges the divergent needs of the 

K-12 educational environment—specifically addressing student psychosocial needs, trauma, and 

perceptions—with the legal mandates and policing paradigms of law enforcement agencies. 

Central to this model is the School-Police Liaison, who functions as a local mediator and 

"emotional anchor" to bridge student insecurity with police protection, thereby actively 

minimizing sociocultural mismatches. The workflow is empirically grounded, utilizing robust field 

evidence derived from 328 community stakeholders and thematic inductive coding. This data-

driven approach creates a continuous feedback loop where feedback and strategy sessions inform 

the operationalization of recommendations, ensuring that safety policies and programs are 

consistently refined to support student well-being and institutional resilience. 

4. DISCUSSION 

 

The finding that current community policing models in high-risk K-12 educational zones remain 

suboptimal—evidenced by the modest effectiveness rating—challenges the conventional 

assumption that increased police presence inherently guarantees child safety. This research reveals 

a profound disjunction between top-down security protocols and the lived pedagogical realities of 

schools, a tension that contradicts the optimistic narratives often found in earlier studies focusing 

on traditional school resource officer (SRO) models. Where previous research, such as the works 

by Barbour and Hodges (2023, 2024) and earlier assessments by Barbour and Reeves (2009), 

highlighted the role of SROs as conduits for school discipline, these models failed to account for 

the psychological impact of policing on students. Unlike the research of Tawfik et al. (2021) or 

Carver (2016), which focused on online learning perceptions, this study extends the discourse into 

physical security, suggesting that "security" without "socio-pedagogical resilience" is functionally 

incomplete. The identified failure of the status quo is rooted in systemic adultification bias, 

mirroring findings in recent systematic reviews (e.g.,) which observe that the intersection of child 

protection and policing demands imposes severe emotional strain on educators, shifting their role 

from nurturing to surveillance. By situating this analysis within the framework of Muraqabah—a 

concept implying reflexive accountability before the Divine—this study posits that true 

safeguarding requires an internalized responsibility that transcends external policing, a theoretical 

contribution that challenges the secularised, coercive control models prevalent in recent literature 

(cf.). 
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The resistance to partnership and the fragmentation of support systems underscore an anomaly that 

traditional theories of community policing often overlook. While contemporary literature on 

victim-centred legal pluralism, such as the study by Bukido et al. (2026), argues that religious and 

traditional institutions possess the moral legitimacy required to manage safety, this study 

demonstrates that this legitimacy is frequently undermined by hierarchical power structures 

demanding unquestioned obedience. This complicates the global debate on multi-agency 

responses to youth violence. While international standards and reports from bodies like the HM 

Inspectorate of Probation () suggest that "collaborative partnership" is the panacea, the empirical 

data presented here indicate that such partnerships are often performative. They fail because they 

neglect to map the internal "power, threat, and meaning" structures—a framework supported by 

recent studies on young carers (e.g.,)—which influence how children and professionals navigate 

distress. In contrast to reports advocating for increased joint inspections as a means of improving 

outcomes (e.g.), this study suggests that without a fundamental realignment of power where local 

communities are given equal standing with law enforcement, these partnerships merely reproduce 

existing inequities. This reveals that the effectiveness of community policing is a socio-

philosophical challenge. For policing to serve as a genuine instrument of child rights, it must be 

stripped of its punitive legacy and reimagined as a pedagogical endeavour that prioritises the 

Rahmah (mercy and compassion) essential for development, distinguishing this approach from the 

purely technical interventions described in recent scoping reviews on AI and dental care in 

pediatric settings. 

The practical implications of these findings for future policy-making require a radical departure 

from the normative standards that currently dominate educational security discourses. The 

persistent "trust deficit" reported by community members serves as an indictment of models 

prioritising surveillance over developmental support. While some researchers, such as the health 

professionals calling for a ban on social media for under-16s, suggest that technological 

restrictions are the primary tools for protecting children, these interventions fail to account for the 

systemic socio-ecological pressures faced by marginalised populations. The findings of this study 

imply that the "socio-pedagogical resilience" of an environment is directly proportional to its 

ability to shield children from the trauma of excessive policing. To move beyond the current 

impasse, practitioners must recognise that the teacher-policeman-student triad is not a neutral 

configuration but a dynamic arena of power. This study argues that the reliance on coercive 

measures reflects an adherence to outdated models of control that have been shown to exacerbate 

mental health crises—a view echoed by recent clinical experiences in pediatrics and psychology 

(). The path forward involves integrating empirical insights into the localised challenges of high-

risk zones with a pedagogical commitment to safeguarding that is both systemic and reflexive. By 

advocating for a model that bridges law enforcement expertise with the pedagogical sensitivity 

necessary for the nurturing of young minds, this research contributes to a paradigm shift: 

transforming the school environment from a space of "policed containment" into a sanctuary of 

"relational and socio-pedagogical resilience," thereby safeguarding the fundamental rights of the 

child in the most precarious of educational landscapes. 
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5. CONCLUSION AND SUGGESTIONS 

 

5.1 Conclusions 

This study constructs a "context-method-outcome" theoretical model to explain how culturally 

inclusive teaching is practised in Chinese kindergartens. By utilizing a qualitative research design 

and multi-source data triangulation—including teacher interviews, parent interviews, and 

classroom observations—this study clarifies the multi-level factors that interact to shape 

instructional practices. At the contextual level, the study identifies that young children's 

characteristics, teacher competencies, family dynamics, and kindergarten institutional 

environments collectively influence the selection and innovation of inclusive teaching methods. 

Notably, families are identified not merely as background context but as active collaborators 

whose cultural identities and quality of communication are critical to instructional decision-

making. At the outcomes level, findings indicate that implementing culturally inclusive education 

significantly promotes socio-emotional, cognitive, and linguistic development in young children, 

while simultaneously fostering positive cultural identity and inclusive attitudes. For teachers, these 

practices lead to enhanced intercultural competence, deeper reflective awareness, and increased 

professional well-being, while also strengthening egalitarian home-school partnerships. 

Ultimately, this theory-driven framework offers a practical roadmap for advancing SDG 4 by 

integrating cultural inclusivity with educational equity in early childhood settings. 

5.2 Recommendations 

To improve the implementation of culturally inclusive education and enhance educational service 

quality, the following recommendations are proposed: 1) Strengthen Home-School Collaboration: 

Kindergartens should structurally transition from passive parental involvement to dialogic and co-

constructed forms of engagement, recognizing families as essential partners in the educational 

ecosystem.; 2) Institutionalize Support Systems: School administrators should provide systemic 

support through institutionalized professional development, resource provision, and leadership 

that prioritizes cultural inclusivity as a core educational philosophy; 3) Enhance Teacher 

Professional Development: Programs should focus on increasing teachers’ cultural sensitivity and 

reflective practice capabilities, moving them from passive curriculum implementers to active 

reflective practitioners; 4) Future Research Expansion: Future studies should adopt longitudinal 

and mixed-methods designs to track the evolution of these teaching mechanisms over time and 

expand the sampling scope to include diverse regional contexts to enhance generalizability. 

Additionally, research should incorporate age-appropriate methods to foreground the direct voices 

and lived experiences of young children.  
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