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Abstract
This study explores translanguaging as a culturally responsive pedagogical practice in Indonesian EFL

classrooms by examining its classroom enactment, the pedagogical reasoning underlying its use, and the

challenges teachers face in implementing it. Adopting a qualitative descriptive design, the study anal-

ysed classroom observations, instructional documents, lesson plans, and teachers’ written reflections to

capture naturally occurring instructional practices without relying primarily on participant self-reports.

The findings reveal that EFL teachers employ translanguaging strategically to facilitate meaning-making

processes, including clarifying instructions, explaining complex vocabulary and grammatical concepts,

managing classroom interactions, and enhancing student engagement. Teachers’ pedagogical reasoning

was inferred from recurring instructional patterns observed across lessons—specifically, when and for

what purposes teachers shifted between languages—from the alignment between lesson plans, instruc-

tional materials, and classroom enactment, as well as from teachers’ reflective documents that articulated

rationales for particular language choices. Triangulation of these data sources indicates that teachers’

translanguaging practices are guided by efforts to promote comprehension, reduce learners’ anxiety, and

create inclusive learning environments that acknowledge students’ linguistic and cultural identities. How-

ever, the findings also demonstrate that institutional expectations of English-only instruction, limited

professional preparation in multilingual pedagogy, diverse student linguistic backgrounds, and prevailing

societal ideologies privileging English proficiency constrain the consistent implementation of translan-

guaging. Overall, the study concludes that translanguaging constitutes a pedagogically grounded and

culturally responsive practice shaped by teachers’ professional judgment and contextual realities. The

study underscores the need for clearer policy support and targeted professional development to strengthen

multilingual pedagogical practices in Indonesian EFL contexts.
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1. Introduction

The increasing global prominence of English has established it as a vital medium for international

communication, academic mobility, and professional advancement. In Indonesia, English is taught
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as a foreign language (EFL) and is intended to equip learners with the communicative competence

necessary for global participation. However, English language learning in EFL contexts presents

distinctive challenges, particularly within multilingual and multicultural societies such as Indone-

sia, where learners routinely use local languages and Bahasa Indonesia alongside English in their

everyday interactions [1].

In response to these challenges, translanguaging has attracted increasing scholarly attention as

a pedagogical practice that enables learners to draw upon their full linguistic repertoires to con-

struct meaning [2]. Translanguaging conceptualizes students’ first language(s) not as impediments

to learning but as valuable resources that can be strategically leveraged in the instructional pro-

cess. When implemented in EFL classrooms, translanguaging allows teachers to bridge linguistic

gaps, facilitate comprehension, and support learners’ cognitive as well as affective engagement with

instructional materials. More importantly, translanguaging is closely aligned with the principles

of culturally responsive pedagogy, which emphasize the recognition and affirmation of students’

linguistic and cultural identities within instructional practices [3].

Teachers play a central role in enacting translanguaging as a culturally responsive approach. Their

decisions to strategically incorporate Bahasa Indonesia or local languages alongside English are

shaped by professional judgment, classroom dynamics, and learners’ needs. Such decisions involve

careful consideration of when, why, and how multiple languages can be used to support learning

objectives without diminishingmeaningful exposure to the target language [4]. Consequently, class-

room translanguaging practices reflect teachers’ pedagogical reasoning and contextual awareness

rather than incidental or unplanned language use [5].

Despite the growing scholarly interest in translanguaging, its implementation in Indonesian EFL

classrooms remains underexplored, particularly from teachers’ perspectives. Much of the existing

research has focused on policy debates or learner outcomes, while comparatively fewer studies have

examined how teachers perceive translanguaging and how they negotiate its use amid curricular re-

quirements, assessment pressures, and prevailing expectations of English-only instruction [6]. Un-

derstanding teachers’ insights is essential for capturing how translanguaging operates in authentic

classroom contexts and how it functions as a culturally responsive pedagogical practice [7].

Yet, despite its prevalence, translanguaging is often viewed as a deviation from “ideal” language

teaching norms due to limited theoretical and pedagogical understanding [8].

This situation gives rise to a significant challenge: a mismatch between actual classroom practices

and formal pedagogical guidelines that continue to promote monolingual instruction. Consequently,

teachers often experience tension between responding to learners’ needs and adhering to institu-

tional expectations [9].

At the same time, the concept of culturally responsive teaching has received increasing attention

at both global and national levels. Culturally responsive teaching advocates for the integration of

students’ linguistic and cultural backgrounds into instructional practices, recognizing them as le-

gitimate and valuable sources of knowledge [10]. In Indonesia’s diverse context, translanguaging

aligns naturally with the concept of culturally responsive teaching principles because it validates

and engages students’ multilingual identities. Through translanguaging, teachers can create more

inclusive learning environments, enhance student motivation, and foster meaningful participation

[11]. However, the implementation of the concept of culturally responsive teaching in EFL education

still faces obstacles such as insufficient teacher training, limited academic discourse on multilingual

pedagogies, and persistent resistance to shifting away from traditional teaching paradigms [12].

Another key challenge concerns teachers’ perceptions of translanguaging. While some teachers re-

gard translanguaging as an effective means of supporting learners, others express concern that the
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use of learners’ first language(s) may impede English language development [13]. The limited avail-

ability of local research documenting teachers’ insights within Indonesia’s cultural and linguistic

context contributes to an incomplete understanding of how translanguaging is enacted in practice

and how teachers position themselves as pedagogical agents in multilingual classrooms. Moreover,

national education policies rarely offer explicit guidance on translanguaging, leaving teachers in an

ambiguous position when making instructional decisions [14].

Given these dynamics, the study titled “Translanguaging as a Culturally Responsive Practice: EFL

Teachers’ Insights in Indonesian Classrooms” becomes both relevant and necessary. First, this topic

is chosen because translanguaging aligns philosophically with Indonesia’s multilingual character

while reflecting contemporary advances in educational theory [15]. Second, it responds to the need

to understand translanguaging not only from theoretical perspectives but also through the lived

experiences of teachers. Teachers are the central actors who interpret, negotiate, and apply peda-

gogical approaches; therefore, their insights are critical for understanding how translanguaging is

enacted, what challenges arise, and how culturally responsive practices can be strengthened [16].

Third, this study addresses a gap in local literature. Research on translanguaging in Indonesia re-

mains limited, and most studies focus on students’ perceptions or learning outcomes [17]. Teachers’

voices despite their crucial role have not been adequately examined. Exploring teachers’ insights

will enrich theoretical discussions, provide contextually grounded knowledge, and offer practical

implications for teacher professional development and pedagogical policy [18].

Fourth, this study is timely in light of ongoing curriculum reforms that emphasize competency-based

learning, creativity, and cultural relevance. Translanguaging has the potential to support these ed-

ucational priorities, particularly in fostering critical literacy, enhancing problem-solving skills, and

facilitating collaborative learning. Understanding translanguaging as a culturally responsive peda-

gogical practice can assist teachers in designing more effective, meaningful, and culturally grounded

EFL instruction [19].

The present study addresses this gap by examining translanguaging as a culturally responsive peda-

gogical practice in Indonesian EFL classrooms, with a particular focus on a public senior high school,

SMAN 1 Sukodadi Lamongan. As a state secondary school situated in a sociocultural diverse region,

the school represents a typical Indonesian EFL context inwhich students bring varied linguistic back-

grounds and differing levels of English proficiency into the classroom. Within this setting, English

teachers are required to meet national curriculum standards while simultaneously responding to

learners’ diverse needs and negotiating implicit expectations regarding language use in instruction.

Drawing on classroom observations, lesson plans, instructional documents, and teachers’ written

reflections, this study seeks to capture how translanguaging is enacted in authentic classroom in-

teractions. Rather than relying primarily on self-reported data, the analysis focuses on recurring

instructional patterns and documented pedagogical intentions to infer teachers’ pedagogical rea-

soning. This methodological approach enables a nuanced understanding of how translanguaging

supports meaning-making processes, classroom management, and student engagement, as well as

how it reflects teachers’ efforts to create inclusive and culturally responsive learning environments.

In addition, the study examines the challenges that shape and constrain the implementation of

translanguaging in EFL classrooms. These challenges include institutional expectations of English-

only instruction, limited professional preparation in multilingual pedagogy, heterogeneity in stu-

dents’ linguistic backgrounds, and broader societal ideologies that privilege English proficiency.

Examining these constraints is essential for understanding why translanguaging, despite its ped-

agogical potential, is often applied inconsistently or remains informally practiced in EFL contexts.

By situating translanguaging within the everyday realities of EFL teaching at SMAN 1 Sukodadi
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Lamongan, this study contributes ongoing scholarly discussions on multilingual pedagogy and cul-

turally responsive teaching in foreign language education. The findings are expected to offer empir-

ically grounded insights that can inform teacher education, professional development, and language

policy, particularly in contexts where multilingual practices remain under recognized. Ultimately,

this study argues that translanguaging should be conceptualized as a pedagogically grounded and

culturally responsive practice shaped by teachers’ professional judgment and contextual realities,

rather than as a deviation from normative language teaching standards.

2. Methods

This study employed a qualitative descriptive research design to investigate translanguaging as a

culturally responsive pedagogical practice in Indonesian EFL classrooms [20]. The research was

conducted at SMAN 1 Sukodadi Lamongan, a public senior high school in East Java, Indonesia,

which represents a typical EFL context characterized by linguistic and cultural diversity. English

instruction at the school follows the national curriculum, where expectations of English use coexist

with multilingual classroom realities [21].

The participants were EFL teachers selected through purposive sampling based on their active teach-

ing roles and willingness to provide access to classroom practices and instructional documents. Eth-

ical considerations were addressed through informed consent and the use of pseudonyms to ensure

confidentiality [22].

Data were collected from multiple sources to capture naturally occurring instructional practices.

These sources included classroom observations, instructional documents (such as lesson plans and

teaching materials), and teachers’ written reflective documents. Classroom observations focused

on identifying instances and functions of translanguaging during regular instructional activities.

Instructional documents were analyzed to examine intended pedagogical strategies and planned

language use, while written reflections provided documentary evidence of teachers’ instructional

considerations [14].

Data analysis was conducted using a thematic analysis approach. Observational and documentary

data were initially subjected to inductive open coding to identify recurring instructional patterns,

language-use practices, and the pedagogical functions of translanguaging. The resulting codes were

then systematically organized into broader analytical categories representing instructional purposes

and contextual challenges. These categories were further refined into overarching themes that con-

ceptualize translanguaging as a culturally responsive pedagogical practice [23].

3. Results and Discussion

3.1 Translanguaging as a Pedagogical and Cultural Meaning Making Process in Indone-
sian EFL Classrooms

Across Indonesian EFL settings, translanguaging is repeatedly reported as a deliberate meaning-

making practice in which teachers and learners mobilize Indonesian language and local languages

alongside English to achieve instructional goals. A literature review focused on Indonesia shows that

translanguaging commonly appears through practices such as strategic translation, code-switching,

and multilingual clarification to sustain comprehension and participation, especially when student

exposure to English is limited [14]. In rural secondary contexts, teachers describe translanguaging

as a practical way to keep lessons accessible and to prevent learners from disengaging when English-

only input becomes overwhelming [24].

Classroom observations indicated that translanguaging functioned as a systematic pedagogical prac-

tice rather than as incidental language switching in EFL classrooms at SMAN 1 Sukodadi Lamongan.
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Teachers strategically mobilized Bahasa Indonesia alongside English to support students’ compre-

hension of instructional content, particularly during moments requiring conceptual clarification,

task explanation, and grammatical instruction. These language shifts occurred consistently across

lessons, suggesting patterned instructional behavior oriented toward facilitating meaning-making.

During instructional explanations, teachers frequently alternated between English and Bahasa In-

donesia to clarify complex vocabulary and grammatical structures. For example, key terms were

often introduced in English and subsequently explained in Bahasa Indonesia to ensure semantic com-

prehension before students were asked to apply them in English. Classroom observations further

revealed that such practices enabled students to participate more confidently in learning activities,

as they were better able to grasp instructional intentions and academic content. This pedagogical de-

ployment of translanguaging reduced ambiguity and enhanced students’ access to lesson objectives

[25].

Translanguaging also played a central role in classroom interaction andmanagement. Observational

data showed that teachers regularly used Indonesian to provide procedural instructions, manage

transitions between activities, and address students’ questions, particularly when tasks involved

multiple steps or unfamiliar formats. These language choices contributed to smoother classroom

interaction and minimized instructional breakdowns, allowing learning activities to proceed more

effectively [26].

Beyond its instructional functions, translanguaging operated as a culturally responsive meaning-

making practice. Classroom observations indicated that teachers acknowledged students’ linguistic

backgrounds by incorporating familiar expressions and culturally embedded references when ex-

plaining lesson content. This practice positioned students’ linguistic resources as legitimate tools for

learning, fostering a classroom environment that valued students’ identities rather than marginal-

izing them. Students appeared more willing to participate when their linguistic repertoires were

recognized, suggesting that translanguaging contributed to a more inclusive learning atmosphere

[27].

Document analysis further supported these observational findings. Lesson plans and instructional

materials demonstrated intentional incorporation of bilingual explanations, particularly in sections

anticipating student difficulties. These documents revealed that translanguaging was not solely

spontaneous but also pedagogically planned as a strategy to scaffold learning. The alignment be-

tween documented instructional intentions and observed classroom practices suggests that teachers’

translanguaging practices were guided by deliberate pedagogical considerations [28].

In Indonesian EFL classrooms, this "digesting" function becomes evident when teachers strategically

shift between English and Indonesian or local languages to ensure conceptual clarity, bridge stu-

dents’ everyday experiences with academic English, and structure classroom participation in ways

that sustain learners’ cognitive engagement throughout the lesson [29].

Teachers’ written reflective documents reinforced this interpretation by highlighting the role of

translanguaging in supporting student comprehension and engagement. Reflections indicated that

teachers viewed the strategic use of Indonesian as necessary for bridging gaps between curricular

expectations and students’ linguistic readiness. Taken together, these data sources illustrate that

translanguaging at SMAN 1 Sukodadi Lamongan functioned as both a pedagogical and cultural

meaning-making process, enabling teachers to mediate content, manage classroom interaction, and

affirm students’ linguistic and cultural identities within EFL instruction.

From a culturally responsive perspective, translanguaging also functions as a cultural meaning-

making process, as language choice indexes solidarity, respect, and locally grounded values. In

multilingual Indonesian communities, the strategic use of Indonesian or local languages can signal
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inclusion and reduce social distance between teachers and learners, thereby strengthening classroom

rapport and encouraging learners’ willingness to take risks in using English. Research on teachers’

experiences in rural Indonesian contexts further indicates that translanguaging is frequently em-

ployed to sustain learners’ comfort and communicative readiness, particularly in settings where

students might otherwise remain silent [30].

This suggests that translanguaging contributes to culturally responsive teaching by recognizing stu-

dents’ identities and by making participation norms more equitable—students are not penalized for

relying on their full linguistic repertoire while developing English proficiency [31]. Analytically,

this pattern can be interpreted as selective permeability, whereby teachers allow languages to flow

when meaning is at risk while re-establishing English as the primary instructional target to pre-

serve opportunities for exposure and practice. This approach echoes ongoing debates in EFL peda-

gogy concerning the balance between maximizing target-language input and ensuring instructional

comprehensibility [13].

Finally, prior research highlights a persistent tension that helps explain the emergence of translan-

guaging patterns in Indonesian EFL classrooms. Teachers frequently navigate between curricular

and assessment expectations that implicitly privilege English-only performance and classroom re-

alities—such as diverse proficiency levels, limited exposure to English, and uneven instructional

resources—that necessitate comprehension-oriented scaffolding. Indonesia-focused studies report

that teachers perceive translanguaging as a strategic tool for sustaining learner engagement and

comprehension while continuing to pursue English language development. However, these stud-

ies also note constraints related to time limitations, policy expectations, and ongoing uncertainty

regarding the appropriate extent of first or additional language use in EFL instruction [32].

The tension above is theoretically productive: it shows translanguaging not merely as technique,

but as a form of adaptive pedagogy—teachers constantly calibrate language choices to align learn-

ing goals with students’ cultural-linguistic realities [13]. It demonstrates a persistent influence of

the monolingual ideology in the Indonesian EFL system. Teachers try to balance these expecta-

tions by using translanguaging selectively—often at strategic points such as concept introduction,

clarification, or consolidation [33].

Overall, the findings indicate that translanguaging operates as a complex pedagogical process that

integrates linguistic flexibility, cultural responsiveness, and relational engagement. Teachers’ use of

translanguaging is not random but grounded in thoughtful, context-driven decisions that reflect the

sociolinguistic realities of Indonesian classrooms. Translanguaging thus becomes a powerful asset

that supports student learning, fosters cultural affirmation, and reshapes teacher–student dynamics

in multilingual EFL environments.

3.2 Teachers’ Pedagogical Reasoning and Challenges in Implementing Translanguaging
as a Culturally Responsive Practice

The second important dimension revealed in this study relates to the reasoning behind teachers’

use of translanguaging and the challenges they face in applying it consistently within culturally

diverse EFL classrooms [34]. While translanguaging is widely practiced, teachers’ decisions are

shaped by pedagogical considerations, language ideologies, institutional policies, and the broader

socio-educational context of Indonesia [35].

Teachers’ pedagogical reasoning is central to understanding why translanguaging emerges at par-

ticular moments in instruction. Evidence from classroom observations and teachers’ instructional

documents indicates that teachers frequently employ translanguaging when introducing new ma-

terial in order to ensure learners’ comprehension before proceeding with subsequent instructional

activities [36]. They perceive translanguaging as being essential for building foundational under-
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standing. By doing so, the students can engage more confidently in English-only activities later in

the lesson. For example, teachers frequently use Indonesian to provide quick overviews of read-

ing tasks, clarify task requirements, or summarize key points before transitioning back into English.

This approach reflects a scaffolded instructional strategy where translanguaging serves as a stepping

stone toward greater linguistic independence [35].

Classroom observations and document analysis indicated that teachers’ translanguaging practices

were guided by deliberate pedagogical reasoning rather than spontaneous language alternation. Re-

curring instructional patterns showed that teachers systematically employed Indonesian to ensure

students’ comprehension, particularly when introducing complex grammatical concepts, explain-

ing task procedures, and checking students’ understanding before moving to subsequent activities.

These patterns suggest that teachers viewed translanguaging as a pedagogical tool for maintaining

instructional clarity and facilitating effective learning [37]. This is particularly evident when teach-

ers need to address behavioral issues or redirect student attention; Indonesian or local languages

allow for clearer and more immediate communication. These findings suggest that translanguag-

ing is deeply intertwined with teachers’ practical decision-making processes, extending far beyond

linguistic instruction [38].

Document analysis further revealed that teachers anticipated students’ linguistic difficulties during

lesson planning. Lesson plans frequently included notes indicating the need for bilingual explana-

tions or additional clarification in Indonesian at specific instructional stages. The alignment between

planned instructional moves and observed classroom practices suggests that translanguaging was

intentionally integrated into teachers’ pedagogical decision-making processes. This indicates that

teachers exercised professional judgment in balancing curricular expectations with students’ lin-

guistic needs [39].

Teachers’ written reflective documents reinforced these findings by articulating concerns related to

students’ learning anxiety and engagement. Reflections suggested that teachers strategically used

Indonesian to reduce students’ fear of making mistakes in English and to encourage participation,

particularly among lower-proficiency learners. These practices reflect teachers’ efforts to create

inclusive learning environments that recognize students’ linguistic and cultural identities, aligning

translanguaging with culturally responsive teaching principles [40].

Despite its pedagogical value, the implementation of translanguaging at SMAN 1 Sukodadi Lamon-

gan was shaped by several contextual challenges. Classroom observations indicated that teachers

exercised caution in their use of Bahasa Indonesia due to implicit institutional expectations favoring

English-only instruction. Consequently, translanguagingwas often confined to specific instructional

moments—such as explanation and clarification—to avoid perceptions of deviating from normative

language teaching standards [41].

Limited professional preparation in multilingual pedagogy also constrained teachers’ instructional

practices. Document analysis revealed an absence of explicit institutional guidelines or structured

professional development programs addressing translanguaging, resulting in teachers relying pri-

marily on personal experience and situational judgment. In addition, teachers encountered chal-

lenges related to students’ diverse linguistic backgrounds, which required careful consideration of

how multiple languages could be used inclusively within the classroom [42].

Teachers’ reflective documents further highlighted the influence of broader societal ideologies that

equate English proficiency with academic success and educational quality. These ideologies shaped

teachers’ decisions to restrict translanguaging, even when they acknowledged its pedagogical bene-

fits. As a result, translanguaging practices were often negotiated, situational, and context-dependent

rather than systematically or consistently implemented [43].
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Overall, the findings indicate that translanguaging at SMAN 1 Sukodadi Lamongan functioned as a

pedagogically grounded and culturally responsive practice shaped by teachers’ professional reason-

ing and constrained by institutional and ideological factors. Teachers navigated these tensions by

employing translanguaging selectively to support learning while aligning with prevailing expecta-

tions of English language instruction.

Despite these constraints, teachers continued to employ translanguaging due to their recognition of

its pedagogical value. Their instructional decisions reflect a sophisticated balancing process: maxi-

mizing opportunities for English exposure while ensuring adequate linguistic support, maintaining

academic rigor while acknowledging cultural and linguistic diversity, and meeting institutional ex-

pectations while responding to the realities of classroom practice.

The findings of this study underscore the need for institutional support to strengthen translan-

guaging practices. Schools and policymakers are encouraged to provide clearer policy guidance,

structured training programs, and sustained professional development opportunities that legitimize

translanguaging as an evidence-based pedagogical strategy [42]. Teacher education programs should

incorporatemultilingual pedagogy into their curriculum to equip future teachers with the theoretical

and practical knowledge needed to use translanguaging effectively [43].

Ultimately, translanguaging’s role in Indonesian EFL classrooms cannot be viewed solely through

the lens of language instruction. It is a complex, culturally embedded practice that reflects teachers’

pedagogical reasoning, classroom challenges, cultural responsiveness, and commitment to equitable

learning. When supported and understood properly, translanguaging has the potential to transform

EFL classrooms into more inclusive, culturally grounded, and empowering learning spaces for all

students.

4. Conclusion

This study demonstrates that translanguaging functions as a pedagogically grounded and culturally

responsive practice in Indonesian EFL classrooms, rather than as incidental or unplanned language

use. Drawing on classroom observations, instructional documents, and teachers’ written reflec-

tions at SMAN 1 Sukodadi Lamongan, the findings indicate that EFL teachers strategically mobilize

Indonesian and local linguistic resources alongside English to facilitate meaning-making, scaffold

complex concepts, manage classroom interactions, and sustain student engagement. These prac-

tices reflect deliberate pedagogical reasoning shaped by instructional objectives, learners’ linguistic

readiness, and the realities of classroom contexts.

The study further reveals that translanguaging operates as a cultural meaning-making process. By

legitimizing students’ full linguistic repertoires, teachers foster more inclusive learning environ-

ments that reduce learning anxiety, encourage participation, and affirm learners’ linguistic and cul-

tural identities. From a culturally responsive pedagogy perspective, translanguaging enables teach-

ers to mediate between curricular demands and students’ sociocultural backgrounds, thereby pro-

moting greater equity and access in EFL instruction.

At the same time, the findings highlight persistent constraints on the consistent implementation

of translanguaging. Teachers must navigate ongoing tensions between institutional expectations

that implicitly privilege English-only instruction and the practical need to ensure comprehension

in linguistically diverse classrooms. Limited professional preparation in multilingual pedagogy, the

absence of explicit policy guidance, heterogeneity in students’ linguistic backgrounds, and prevail-

ing societal ideologies that equate English proficiency with educational success further complicate

teachers’ instructional decision-making. Consequently, translanguaging is often employed selec-

tively at critical instructional moments, reflecting teachers’ efforts to balance pedagogical effective-



24 Fatimatus Sadiyah et al.

ness with institutional norms.

Overall, this study contributes empirical evidence from an Indonesian EFL context that positions

translanguaging as an adaptive, context-sensitive, and professionally informed practice, thereby re-

inforcing its relevance for culturally responsive pedagogy in foreign language education.
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